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A NOTE ABOUT ‘THE CAREER DEYELOPMENT TRAINING PROGRAM

’

el

AL ';[‘he Career Development Trammg Program wae desxgned by

-

Bank Streét- College of Educatxon in response to the_ natxonal need for
leadership- trammg in the career development component of Pro;ect

y ‘Head Start. Two ma.;or objectwes were outlmed 1) to develop three ‘

- llooklets to ‘be-utilized as- traxnmg and résourze materxals hy and- for :
career development coordmators and other Head Start personnel pro-

vxdmg ounsel;ng and trammg servxces in; the career development

area iand 2) to train rlgxonal trammg offxcers as trainers- of Head Start

personnel responsxble for career dévelopment m the cénters,

*
P - - *

- . -
L —

The ‘three booklets compnse the- Senes, mma IEVEIDP!BM'

-~

Coilege s Career Development Traunng Program, Hyman Wolotsky,

nd were written under hxs dzrectxon and mth lns colkboranon.
= 1. z s

- -~ "

UH m‘

LG

L=

. A week-long institute wag repeated three d;ﬂ'grent times
dur.mg June and July, 1970 to achiuvé the traxnmg of trainers ob- p
Jectxve of theé program. The’ institute series. accommodated about

‘L -'—90 parucxpants .mcludm,g some regxonal prograznéofﬁcers in addxt;\n

t6' the regional training offxcers. The mstztute iaculty was composed

IN HEAD S'.L'Am' Théy were conceived by the director 6f Bank Street. .

3

-

of eighteen Bank Street College staff mémbers.as well as some . .

n“

*’, B -

consultants, - . Lo .
ne .

- - %

-
- +
e ™ = - - -

-

M . The Bank Street C'ollege Career Development Trammg ..
Programwas c ucted under'a grant from OEO administered by

mProJect Head S rt‘s Leadership Trammg Dwxslon.
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> . INTRODUCTION

E 4 - . . PRI VR ~ . . _
[y = . .

; o B \ . ‘Career ladders are‘the backbone of career devel- ) :
N A - LADDERS PROVIDE 7 _opment in- Head Sf‘irt. Combmed with the other components e
] . = REACHABLE :of career development, they ptdvide a; senes -of reachable

= e 3 - - - Y. ';.

KK : ‘ - GOALs = goals thit lead toa staff member's ﬁna} c?bjectwe. "I‘he - C X

-

(2) entry level: posxtxons, (3). trammg and educatton, {4)-3 re- S - —
leased.fime,-(5) college credit for work experience and:' " -

trammg, (6) salary mcrem nts. and. (0]} supportwe serv:ces. Loor -
7 They are descnbed in. the first. booklet of this senes, en- : . 7 -
& txtled "Care'er Developmentzm Head Start: Components. . Y :
. Roles; and “Program Optxons," of-which thss booklet onca~-

’,, ‘ L f . .o reer ladders is a contmuatzon.

- N - 2 -

B : R - - .

x . - -

I

-

i
B L SO

-

. ] A . These booklet-s ‘have been desxgned ‘as ‘source ma- -
s B ooy WHY HAS THIS terial for (a) Head Start paraprofesszonal and professxonal ‘.
BOOKLET BE_EN; . ‘career development coozdma.tors in. mdundual centers;

- WRITTEN ? . (b). members of area-mde career -development commxﬁees,

- oo ) “{c) trainers in career deveiopment, {d) Head Start directors,
. - superv:smg-teache:s, and social services directors, and .
‘ ) ~ (e} otiler staff r'nembei'i interested in participating in ¢a- .
. o reer development efforts; I addition, to providing an ex-  _
U... AND WHAT- planation of career laddersfitiﬁs booklet includes sections
IS IT ABOUT? de:_cribin‘gthe'foilo(wing ways of suppor?mg ‘career f}adéers:

. y

&4 " . ° H

i - L. Team meetings . e :
* 2, Center projects that contribute . .- ' :

- . i -0 ' * simultaneously to the development L e ;

.o o S . . - of children, the career development
ot . : *  of staff members, and the educational B
program for parents . ' ’

¥

* H .
* - L 4




A

'3, Opportumtles outslde Head Start L

X s = e - % Examples of career development m Head

. © - :Start, based on mterwe,ws with .staff-members
. - % - - - . i - - -
1 - s : - R . - - -

o
»

1
]
N,
v

- o T " Both: the teachmg -ladder and. community- serv1ces ladder

¥

sect1ons are concluded with a dlscussmn of child. develop-

) ment as it relatés to those Head Start asststants.

* 7_‘ . ) ) - F

L

]
.
R——
o o
[

2x

These examples of-career development are varzed
i : : 1SOME EK'AMPLE'S h becausekthe men and women involved are’ staff .membérs in
. . . . OF: CAREER DE-

- a ) VELOPMENT IN ] urban and rural cases, a wide- rgnge of geographic regxons,
SR ; + HEADSTART = .

; Al ., ~. _virtually all; the “ethnic’groups that: make up Head Start. -
) . - - staffs, paraprofe ssional and profesuonal poattlons, transfer
' ’ - . i " from one ladder to another ‘and- movement outside Heads
o 2 ) . L ’ o Start as well as movement in Head Start. -

. -
- -
. N - = s

Head Start centers throughout the country. "They cove? both

a~

']
-
b

- L ) ; ’ o These examples of career development are not
o ’ . meant.as models. Many have occurred-without the assist-
: ' ) ance of estabhshed career development programs. Most of.
: ] ) . the examples descrxbe moVement within Head Start of. para-
- - c - ' professlonal staff members. ‘This emphamé‘ is not meant
to 1ndzcate tha.t career development and new, roles for de-
) L greed staff members araess !unportant than career devel-
) : i - " . opment for. Head StarLgssutants (or paraprofesstonal sta¥
) £ - g ! members) Because,QHead Start is’ap-antipoverty program,
e . . } - - ,‘&” in which "nearly two-thirds of the jobs .. . are potennally
’ : 5 o ava:lable to non-professionals ul mstances where poverty
. ’ X has been relieved by .opportunities and efforts made in Head °
- : ’ - : X‘Start, are primanly those-that are includgd here, Itis not
o . meant, however, tg be implied that Head Start goals have

. . ~ ’ been reached when poverty standards are passed by only a
) T, ) - shm margzn. y

1]
*

- - .
5
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P BASED -
ON INTERVIEWS
WITH STAFF
. M“MBERS

b . .
+ .
H

- .
-k -~

L

X
w

CAREER LADDERS
,FOR ALL HEAD

. START EMPLOY-
EES

/.

FILMS TO USE IN
INTRODUCING CA-

REER DEVELOPSS

MENT

/'fé5 ,

c o3 The titles of the’ posxtxons .m the examples are

those that-are actually used in the c.enters where” the staff

- mem’oer‘s (are employed T‘he examples ha.ve beenoapproved

7 ;\ by the persons mtervxewed. The staff members o‘f~thxs pro*

gram are grateful to. all ‘those mtervxewed for their. géner-

i -
) ouS\assxstance ‘and their-inspiration. | v :
- i ' N 5 %

P~ . . L |

- In des.crxbm,g career. ladders, ncvsuggestxens have’
been tnade as. to what reqmrements regardmg either educa-
tlon;or expenence in Head. Smé- established for

e
eaic;h rqng of a ladder. Local‘career development.corhmzt-

tees can best determme those guxdelmes and. reahstzcally .

relate educationql r-quxrements to the requxreme-nt -of time
{ employed msHead Start. Obvxousify, it is #dvantageous for
all staff members mterested in their career development to

/4 ‘be enrolled in college courses. as soon«after be;ng employed

‘by Head Start as ‘possible, . " .o . L N

;£ - - .

- .
i i f. L
* " B

. - Although this booklet cor;centrates orz'the tei‘chirig
. and commumty\servxce ladders career ladders and the ..
* . other compbnent‘s\ of career development can and should e
avau;ble to all the members .of Head Start‘staffs, mcludmg

clerical, alth, mamtenance, and kitchén personnel. Po=

—

‘sitions in these areas- might lead to one of the rungs of the

"ommumty seMces or tea.chmg ladder.

- & =
-

.

H

In begmmng group.discussions on career deveﬁ% v )

ment,‘fdxare -especially-useful, Bank Street Collége o
Education has produced a pumber of short films dealing .
avith teaching _@uml:ar:es and related topics. Among those .

which are related,to career de{'elo?ﬁent coordinators are
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7 SO A v Ca.reer ladders jve 1nd1v1duals a 1cture of thexr
) 8 P
THE PURPOSE OF potentxal progress. They illustrate the idea that progress .
L CAREER-LADDERS" .ia- one's ob and im rovement of one's hvm condxtxons are ;
co ARE JPRRS Je pT ; \,g
: D possxble. Career ladders- are. however, only ofi of thes °
sl ) . L E qom onents bf career: develo sinént; fThe are ofig tool that
: - « AT 4
' - can be used‘m ma.kmg careéer development area.hty. Just as. -
- - -
career devel’cl)pment is one’ tool that ¢an be used in. ehmm-
. . - -4
) e ating poverty and provxdmg the human services w1th needed
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o CAREER:LADDERS ™ L o0
- Career ladders prowde ‘a- v1s1ble 'pathwa.y ffom - _ g ) o i
b entry level postt1ons to posmons carrymg the most:: ’respon- ' T . B
: . ) sﬂnhty 1n a cenfer, They can be constructed by d1v1d1ng all oo e
. LN P "the tasks or- actwltles pefformed 1n any gwen serwce area ; y‘ !
o . o -such as: te&clnng, com:‘humty serv1ces“ adm1mstrat1on, ’
\ ST ) IR health;er:pces, etc. These-tigks: can ‘be’ hsted clearly by e ' .
s - . fusmg«the method of task \;nalysls; descrlbed in the fu'st P % g; *
- . 7Emoklet in thxs series on ca.reer development in Head Start. - f i
© : 1 . e . ,' e " SR . ; g,%wx -3
o ' oL f";\ o ‘I‘he Tungs-or steps hsted hére as part of the téach- - ' %
§ £ HOW M “MY:RUNGS ° ing.and community serv1ce ladders,are ‘meant-to prowde a E o
- ‘ON ‘AJLADI:DEﬁ ’ general gmae. Career development uomxmttees estabhsh
o e R R more ‘'or fewér rungs accordmgﬁto the. needs -and des1gn of . Y-
. B ” - . their program. With the exceptton of - the teacher-trainer, 7
. 7 4 - ) ) : the postttons :and-their tit-les .meéntioned here are the stéps : N
A ; >, ) . recom}nended b)\{-lead Start. Job tltles in parentheses in-
: .- dtcate a.lterna;we t;tles used*both in a.ntI outsxde Head Stb.rt. .
. 7 N / : ’ A reorgamzanon of . duttes and responsxbxhtzes -can prov1de . .
. .. nelw career opportumties for- proiesstonal and paraprofes-
e P /’{ ' . ‘ sional staff member—s.» How this- ~m1ght occur in teaching
o o T e o ;and community services ladders will be dlscussed in the =,
/; / . . following two sectmns. ’ T *
o _e ’ ’ -7 | B ‘ ‘Here thc rungs are meant to be. steps which a staff = }
/ HOW M,ANY PEOPLE member can go through up:to the degreed positions.. These ;f: :
; , ' .- ON A RUNG? - rungs are not.meant as an. outline Qf all the job levels that ’ g .
T B ’ . are filled at one'time by a set number of persons, As %% ]
; ) v e . ) : stated in the following chart, there can bé fouf 6r £1ve rungs / { X
- i on a la.dder and only two staff members-vchmbing thls ladder. T
H : ’ i
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HOW BIG IS THE

DISTANCE BE- -

“TWEEN EACH

RUNG?

cxate teachers) or- career co' umty ass:stants stocxate
sacial o~ ommumt workers D S el
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Each person would oééupy the .rung that corresponds to his.
or ‘her eicperxencesand training. And if a a tra1nee (axde I) is - . -
ready to- move and the assxstant (a:de II) is not, there could, A i '
- sunply bé two: asslstants (a:de II‘s) and no- traznee 1f -a 7 t*'";_f

center s*budget permxts. The gsame: method'could -be- used
~all the way up the ladder.

development"

CIf career ladders -are. regarded as ﬂexﬂ!le. then

, they can be- usef.ul“to ‘very. small ‘cénters-as well as larger |

\

ones. ) They would also allow all ‘staff members to .

move at thelr own pace, ﬁo one has to-feel- then that heor '

she must‘move up at.a’ gwen moment 1£ he is not ready to
do 8o, - : ’

- .

. -

Where there is career development, a staf.f. member'

I
b3

posltton and salary should change according to the de'v'elbp— :

ment of lus skills, the- amount of training recexved, an%e

months or years of experience on the JOb An ef.f.ectiiv’e c

reer. ladder’, ‘then, would prov:de gradual steps between §

entry-level (trainez) and all, degreed posxtzons in a center"

-in ‘Buch a manner that there is no big gap in terms of_ re- -

¢

spons:b:htxes requred ba/ckground,a or salary. between any

“two. -4teps, whére the budgfet permlts.

e

= é‘ T T -

If f.ederal funding is not available and if budget Te-

organ:zat:on is not possible, another means of compensation,

- other than salary 1ncrements, can be considered Oné

method is that of reducing a staff member's -work week/

."
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WHO'S HIRED
. mssif?

W

RUNG ?

HOW MUCH TIME
IS SPENT ON EACH period of time to oe devoted toa partu:ular jobona ladder,

| 2

wlule maxnta.mmg lus present salary. .The reductxon f.the.
number of nweekly worlung hours compensate"s for the\salary
gap«;by al‘lowmg sta.ff members more time.to study and e

vote. to thexrfamxlxes a:nd by 1ncreas1ng the actualxamount

’ earned per: hour. Covex;age for. thé hours a promoted staff
member 'ignot. worklng could be prowded by parent sub-
stmxtes or voluntee- 4 (Seé below ‘for: suggestxons of- alter-’

nanve staffmg patterns tbat would free mone for eareer
de\(elopment. See also the- fxrst ‘booklet:of- tlns senes :0n
: career ‘deve?pment in Head Start for ,suggesttons regard-

In'hiring Head Start. staff members, pi-efer'ehé‘é is
¥ given to mdw‘xduals from- low-mcomeefamihes. An essen--

) t1al part of’caree; development is tha.-t people a\re  not /

.2, - g&reened out because they’!‘_do not have a hxgh school'dxplo-

ma ora sgecxfxc amouni. of experxence'.
3.

* - . ’
B . . g - T

~

* =

The tasks hsted below under each posxtxon or rung
af a ladder are meant to suggest how- responsxbxhty can be
increased. gladually as: skllls are-mcreased. It is not“bexn'g
suggested Yhat- specxfic jobs- be performed only on* partxcu- .
lar, rungs. Nor is it suggested that. partxcular ta.sks be- per—

4

.

, formed only after "X’La/mount of experxence. . \'-\

: " ‘This booklet does not r‘ecommend'speCffic ed(;cai
txona'l.f reqmrements for-the dlfferent posxtlons or a specxfxc

Roughly speaking,- Head Start estimates that it will take-any-
where from one -ancl-a.-half to three years to go through-all

position to the career assistant position, This wpjld mean

A 'mg sou,rCes f funds;) . s -
}"\ "._ ¢ 1’ ’?C,‘ o . y -~ 7.1 -

c

- four steps on the career ladder, from the entry level trainee .
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the firg»t»three rungs of' 2 fwe-rung (tramee-to-professxonal)

CONS']iRUC TING *
\ -L;ADDERS .

w‘ir

o, 1

tween the caréer‘assmtant (atssocxate) and t'he fxrst degreed
or professxonal pomtxon.- \
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- (Axde' 1. or‘l‘eachmg
s TR e '“" _ " - Assistant)- . ‘
% ' ) 3.{ Skeni:o"f'Tejaé?gif}ﬁ Assritagt (Asszstant or..:l' eacher vi©
: cL ) , - \ 5 SRR ssoczate) pa ) ,—;"; .
.o 4, Career Ass,i’svtaﬁt;‘i“eache‘i-,: ’ (.c-ssoczate or Feacher"
: : ) T f Intern) 't
. ‘ 2 Je Tg,ééb,ég' AR S (Grqup 'Teacher, Head
St o : . ’) Teacher) X
R Teacher-Tramer ) ) o ’ E )
) 1 ,Superiiismg Teacher (in-Head- Start agenc es - g .
S % ' .' o T - gerving at. least 500 ;
o é. A .7 . ) cluldren:’ not re% red) L 7
. 8= —EdgeatiéfxalfDirecter o A(in Head Start agencie §_ o é\‘
7. s - Tt _ 8erving at.least ?,00 ‘
34 . . .o R ;
, L L S cfnldren) o
% - = - : L
' s - Toe . ot A T .
. THE TEAC‘HING ASSISTANT. TRAITS, TASKS. AND .
1 ~  TRAINING, o T T,
Lo ’»’f;(: ',‘.' L E .
g . o 7 If "work. is love’ made vis:ble," rthen teachers and
PI:-}RSONAL ,Qi’.@be ' teachxng ass:stant;s are”hose perdons who are meant to )
ziTIESOF THOSE make their conceérn for. ch:ldren visidle in their work, - -
WHO TE;\,CH . ‘ Warmth understanch‘ng, and: concern for children ate the / - y .
v ‘ noT q\ualxtzes most often cited by Head Start and educatxon spe- ’ ‘\7 S .‘}
- e / . czal‘" sts ‘a,s pnmary personal quahfxcatzons necessary for ° : .- .
: - ’ teachmg assxstants and teachers alike. In addftxon, teachmg F
N ) , TR N
‘ - ' ' , ) M - ‘ :
. - L 3 a4
. _ B s M - . .
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assxstants should be epsy-gomg, firm-- w:thoug bemg mflex- .
) ISle, cqpable of mspu'mg hnd entermg‘g
. fand members of the cggzrfxumty B * :
’ ) - I's . » B - ‘5 " - ﬁ - -
“THE IMPC)RTANCE :
OF-HAVING CON-
FIDENCE I@A -
“CHILD - -.: "
T teachmg proeess,beheve t i t every cluld really: wants to . )
?ﬁf‘%g% : and cap learn. eve.n i£ this- desxre is not. Teadily ob,vxous. I
: - w‘l‘he :e;ect and lugh. ¢Ris a tea‘hher has for a- chﬂd will. .
N o {i help mﬂuenee how well the clnld learns and pe;f"'j - ! ;
Z * + ’;5 B . i = -
. . e ,—“ - - - .- . 7
o - : v . According to. Head Start gmde.mes, every. group of - :
. iy . . 7 ’ 15 chxldren s'hould have ‘a at” ie”astr one paid teacher -aide or,
) SRR _ .- assistant, one v61unteer axde. and one- teacher, In areas
= : - 5.
& T ) o where En lish is-not the most- common Language, exther an
. ) o assxstant or the teacher in each cla.ssroom must be ﬂuent
. o = ;:7 . ’ 3 5 ‘\ -
o . in both the la guage of: the commumty and Engush. i
S . A s - . - d
. - . - | B ‘ 7 The almoq numberless ta.sks of teachmg assxst- i
O TASKS QF TEACH-*  ants include. both routine details and a gradually i mcreasmg
. ‘ ING ASSISTANTS partxc:pation in mstructmnal duties, Tasks of asgistants
; - - : at d;fferent stages on the ladﬂer should not be rxgxdly pre-
.. 'defmed, 8o- that staff members can grow in their Jobs*at .
tet C- J . . their own pace, “Those tasks listed below are simply meant :
= - ERS . P T te demonstrate ways in which responsxbxhty can intrease s
A . v ' as skills are _developed.: g -3
’ . ’ = ' Y ) 7 %E ]
Q. 3 ' A . ' ) i
“ERIC 1 L Coe :
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BUILT FROM JOB
: DESCRIPTIONS

.AND TASK
ANALYSES _ .
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- is, those dutxes for wluch the assxstan* 1s ac¢countable., -
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“Tasks performed at. one -levzl niay be performed
‘e, at the next as well. m add:t:dn to. newm dut:es. Fi urthermore, ’

P mth ..ommunxty-s;rvice*responsxbthtxes. In order to tap o
S -« " the talents, of- axdes and‘assxstants to-thein’ fullest* extent
. RO they can be asked what: mterests them- most and be gwen a
3 .- 7' . E\ ' choice of acthtxes. o ’"‘::‘—7; - [ . -
Ty . - The- acthtxes or- tasks 'steo«m th job descnpnons
LADDERS ARE

" are ‘the: ones for which staff: members are- tramed and.on
wlnch they are. evaluated. These Jobrdescrxptmnz-are hased a
on-the task analyses and are fullydescrzbed /in-the first. bdmk-
let in this. serxes on- career develbpment m Head Start.’ 5.
-Specxfxc responsxbxhtles -are- outhned» on- paper. -with- the
understandzng that as teaclmig assxstants grow in thexr

' - abilities to assume other responsxbxhttes,fthey can move <

1n€o a new Job- category, ‘whére- budge?.a permxt. T

LI -
Job descrxpttons can be adapted tobpartxcular sxtu-
ationd. and individual capabxhtxes. They should include those

-areas in whzch ‘the: assistant ‘has spec’ﬁc responsxbxhty, that

-

k]

Many of the. same taske are pe"rformed at all. levels of the-
cdreer ladder_,

are best shared -by all staff members work:ng together asa

teani and-deciding who-is responsxble for what. -

=

ith i mcreaszng profxcxency and understandmg }
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B ’ . . - One iindmg of a. nationw;de study on- au:phary per. - ST, S
ST T B : e,
; - - TRAINING IS THE 8O nnel was that«trammg w the; most essentxal fac,,tor in-the . ST

’ '/ : N ~ IQEY - - effectwe uge- of teachmg a;d;s‘or aesxstantsﬁ These aux-r' - 7 T
- o ‘. . iliaryteachers, accordmg:’to:lothor studxes,ﬂcontnbuto sub-— BRI I
i - L : S - el oD - : - S T :
S — sta.ntxa.lly to the achxevement -6f the- chxldren in their claszses.7 DU xv
: 'In order that teacbmg asszstants inay become awarp oﬂ:he - . 3
SJ - :
. SOMETHING TO :
;:,“i - " ‘AIM FOR- - tea.m trammg of'teachers, admuustrators, and auxzharies -
S PR e T thatv”the needs of children- become -more’ xmprtant than. = e
= : ’ - ~ the needs. (of the adults) for pérsonal- achxevement and . - o e
T, L ; recogmtxon "8 ) s T T “: E
Ty - - 7 - 5o . - oo ., T TS e :
_ THE TEACHING ASSISTANT TRAINEE thide 1 o;jr*eabh‘ef Aide)’ .
- 7 When a tramee begms to work ina classroom, har, .
SR . efforts: will first be- dxrected ~through' routme tasks ‘and Tl . . «.
- . ST ﬁ*f“*r* - ﬁﬁ_l;ome visits, toward- becommg acquamted with clnl&ren in :
: ) T i, " the class-and with their parents._She v mhhgive each child o
L the\kmd of support that créates a trustmg relatto;shlp be- T e S
’ . , ki - i
-t R child tg try new things an& ,‘xperxence learnmg in-new ways, B -
o v T The.tramee rmght, among other thmgs. . s -
: o ) . 5 - ¢oee greet children by nome upon arrival L ~
- Lo K ’ i ) . es,cort chxld::en . - ; o R
. - L _ S -- operatmg duphcatxng and audxovxsual equzpment . e
) : ‘ - g » 7 %’ ‘g
= -, B = - . == _ 3 *— __
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‘ ‘ o . R PR S 2’ . ? ,
= L B
5 f: & R o ass&1st in reutme dutxes spch as arrangmg the - .
. - CoLo : classr om; superv1smg snacks and meals, ¢
< Y =N ‘ : prepar@ng teachmg matenals, and other |
e e e o ER Y“household ‘tasks whlch support-the cluldren'%‘ ‘ .
ro ‘ . e _ B learnmg expenences Just.as 1nstruct1ohal‘ ST
: ‘ E o Lo tasks do : Cet . .,
;- o o =s asszst m~group1act1vity under the superv151on e
: ﬂ e o ofa. teacher, asslstaﬁ teacher or-. semonas‘slstant
] s ; ]  Ea work mdw:dually w1th chxldren who need . ’
: - - spec1al attentlo st T e o - .
- t' Tl “act out ftones w1th clnldren ‘ ‘ S e
¢ = L ‘== lead chxldre*x in: games and songs o,
S ) - o -7 = supervxse transltlon f‘rom one act1v1ty to - )
s . L T - remforce color, number, nature and other .
Do - e R . concepts already taught to chuldrem U .
: ) . -~ participate in meetmgs of the classroom . X
P ) ; o A teaclﬁng team = - }
: j ; ¢ i . /;/attend 1n-serv1ce workshops and- mﬁyduai or
o : .../ gwoup conferences éach week’ TN, :
: : . . / parnc1pate m sessrons concernlng the .content -’ : N
. - . "0 f m-servxce trarnmg and career ’ﬁevelopment .
: - s If the trainees enJoy theu' wbrk they- will probably
f . want to continue as teachmg*asmstantsh Quest:ons con- s
, : .<f & . cerx}ihg the rapport between assrstants and other members :
1 Y of the teaching team could be dlscus.sed w1th a career de- ’ -
: velopment coordmator. Changes in dutiés might -be sug- .
' - ‘ ¥ "gested. Tasks mlght best be dwrded according to the sk\lls,_
5— R . e:tpectatrons, and att:tudes of all'members of thetteachmg )
L # ; . ' team, in.order that effectwe working relatronshlps may :
) be estabhshed. Exchanges of teachers mrght also be tried f
& )
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an effort to. £1nd the‘best workmg relatlonship. Staff mem- . . Ji
N =, -~
) 3 <;",érs woum, however keep 4in- mind; an‘y diffigulty the c¢hil~ - - i
. L= 3
dren mlght haveé in relat;n,g t4-a new. adulf in the clas sroom.,_- : 5 %

- - Y
.~ _ R r

. ) . . e - " :
If a tralnee $eems:- to \prefer worklng -with chlldren 5 o )
- for short perlods of tife only, transfer ‘to the communlt.y 7
servlces ~rung- could be con51dered When bemg placed ona
rung of anothe' ladder, a staff member’s prekus experi= "‘

-efice and time 'in Head Start should be taken into account. :

‘ - . B ‘;t\’

_ - - - ~
’ -

As a means of'beco-mxng a.cquamtéd w1th the ent1re

~

Head Start program, tralnees and asslstants can spend spe—

.- ' . “cial- days

commumty, admxmstranve, ‘and health services on thelr Jobs,

-

. : : '/ . ) 7 o - ; 1,_.: - .. A T .; ‘.
) ; THF TEACHING ASSISTANT (Ai,dé: II or ';feachérsAssfsta‘nt)

. ., P * 2
. : z

LK SR

mg asslstants take on Some. 1ndependent responszblhtles, a

—
.A,,Beneﬁtmg“from thé e Aexperlence as a tralnee, teach--.

exerc1se théir own lnxnatlve, and make certa:,n dec1s;ons.

: o In addltmn to assumlng some or a.ll of the trainee (or aide I)

- ‘ . -resgonslba.htle-s, they mlght'

-

= - - +

.
)

. IR

Y

*

.
- 3 B ?
- I
N
- -

teach arts; crafts, songs, games

nelp develop the social, learnlng, -and physmal

- skills of chﬂdren du;nng* free-play permds,
. and" take responsxblht-yjfor the class at

listen to p'az_'entl's-and interpret parental,

rd a
’ >

the sé tunes

help parents to understand-the: goals and
methods-of the classrdor_n—program

-

concerns to the teacher. ’

il
m .

-3:.
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* supervise the classroom for bnef pefi-ddé_'

. »

- when:“ﬂe teacher is caued away .
helip to plan and supe rvise field trlps

talée éttendance and report abs;éhceé

) Y
assmt in-Toutin dut:.es .

work thh a se mr asmstant or- assxstapt

teacher in- conductmg the classroom, under th

a ~—
gmdance of a teachser-tramer R

5-

parfICIPate m classroom or teachmg

team meetmgs" - -
_attend m-serv:ce works'}h’syand mdnudual

-

"of. group conferences——each week - -

"part1c1pate in sesswns concermng content N

- of in- serwce tr,ammg and careeéidevelop

. . o~ %
“ R i - ]

.
»

'Eeacher As soczate)

. a
-

S’emor ass1stants can- \!ork closely with the ‘teacher

in planmng the- dally actnutxes, analyzmg’problems ard - .
assmtmg in the trammg ‘of new staff members. -They

rmght also: - ) o . o
| N f -
* r -- ‘take charge of a small group engaged ina

‘ specml act1V1ty ] . - \

) help children to learn to express anger and

settle argnments w1thout fighting ~ ’
= help create m chﬂdren a positive att1tude

toward ente rmg school
L

A B

BB 4
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: take-cnarge of a sibling room, with the

ass1stance of parents. . DT,
substztute for group teacher when necess‘ary
conduct class w1th a semor assxstant or

teachmg assistant, under the’ g\ndance of a

teacher trainer
: assxst-l,n routine duti€s

r
f;

THE CAREER. ASSISTANT TEACHER (Assoc1ate or .
S : - Teacher-Intern}

I Se T, - - -
_ R e et N
£y . e e = -

) Teachmg assx;tants would select teachmg techmques, T '
- take charge of the- cIassroom as needed, and train other staff.
members. In adchtzo(n, teachmg assistants might:

~

.= asmst in 'developmg and u‘nplementmg
; routmes in classroom o :

agsist in long- range classroom and/or
curriculum planmng ©
des1gn mstructmnal mater1a1 “
prepare bulletins, dxsp +y8, and_exhibits
assist the parent educatmn pfgream in- mfant
and child development

ass_xst with te her substltute trammg

program for" Lunteers
assist m routine duties
‘carry out all dut:.es of a teacher under the
supervision'of a teacher
substitute tor group teacher
conduct classroom with an assistant-teacher,

senior assistadf} or teaching assistant, under

:

guidance of a group teacher or teacher~trainer

R

A FullToxt Provided by ERIC . =
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. 1deally ghould-have a B A in early cluldhood educatxon and

i

--> participate in in-gervice training and individual

- N - ~ 3 P _co 8 . S s
yes -~ and:group conferences on‘career~development”

T

THE TEACHER (Group Tea,élfer) [ —— -

- ’Accordmg to Head Start ‘gmdelmes, teachers -

experxence asa teacher, chrldren's narse; or- soc1al case

worker. As the "Manua.l of Pohcxes and- Instructxons" . -

states, this "does not mean, however, that-o x certified or

‘formally tramed persons should be cons1dered Smce a.

male f1gure is massmg m many pbverty households, a ma.n

"
i

having. a11 the requxs1te educatxon. Snmlarly, a non-cer- L e

tified bthngual teacher is obtnously pre{erable to a cert1f1ed
teacher who cannot commumcate thh the ch11dren enrolled
in the center."9

o

, o _ ¢

, A group-teacher in centers where’ there is a career

development program- under way wjould‘

o~

-~ -design and plan the classroom program-and Ed
daily ,_gc};e'dule with assistants Coor
-~ provide training in various \tea'chin‘g me}hods
-~ belp to develop the teaching and leadership
. ability of aides or assistants through regular
., training sessions and i"n’dividualzc_m’xfere_x‘lcea, _
-- coordinate parent ‘conferences ’ hbrrie visits -
with parents, classroom arent meetmgs.
etc., during which parents can discuss the
problerns and.progress of their children and
how they might assist in'_tpe child’s learning

H
z
H
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' © ' NEW STAFFING °
) PATTERNS MEAN

Pl

g

.center gain in profxcxency, training, and experience, the

A s

-18< ’ .

i
-- work with the other teaching staff members -
. and the ca.reer development coord:na.tor in ]
- planmng the moservxce ‘training progra.m ) e
et tap a.ll‘possxble repources in ter;ns’ 6f‘pe’r- ‘
8 sonnél .and ma.terxa.ls . .
. ~ul lead. a. daily tea.m tea.chmg meetmg, <\iurmg .
" .which the day's experlence is reviewed. a.nd ,‘ :
T M0 e the next day's program is planned
"7 Inaddition to these activities, thé teacher would __ .~ ¥
‘bé responsible for: oL } e T L :
_ == -analyzing the learning a.nd emotional needs . AV
D of childrenr -~ - o R
2 .- eva.lua.tmg the chxldren's progress S . ! -
‘ o - selectmg, with assttants, the materxa.ls to 1",
’ be’ taugﬁt )
-- pre’é"é'ntxng subject miatter to-the cla.ss )
=~ ~geeing: ‘that chxldren get a.ttentmn from physx- .
-cian, dentxst. soc1a1 worker, psychologxst, or .o :
vl speech theraplgt. according to thexr‘ne‘eds :
. . - . /__... ’
s : " ,
THE—TE,A.CHER-TRAiNER S
<
: If the group teachers do their jobs effectxvely, they
will find that their role in the Head Start- Program will take ‘

on new. dlmensmns mvolvmg new responsxbxhtxes, oppor-

tunities, and cha.llenges. As the teaching assistants in a |

activity.of two or three-classrooms can be sipervised by a S
group teacher who would then becbp‘xe a teacher-trainer,

- ]
~
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{ SIONALS TOO,

oo TRAININé +
FOR PROFES-

L owg it

«. POSSIBLE
. CREDIT FOR IN- *

SERVICE TRAINING,

‘

,

»

o
.

. 1 2

!

' . ’ { . o
[
5

Thls staff member would- -agsist-as needed in theidaxly pro-
gram and act as a tramer, coord1nator, and supervxsor of

the educatlonal program and 1ts supplementary programs.

-

~
1,

If there is approprxate 'm servtce or other traxnmg

e g

opportumty avallable to group ﬁteachers-, then teachxng skills

career developmenf. And .in. cases where a teacher-traxner
has a mastér! s degree, it might be possible foIr & center 'to
get a near-by college to grant ‘credit.to the- traxnees who
partzcxpate sin m-(sel‘vz(:e workshops given by the ‘training ,

Fteacher, partxcularly when one ared or subJect is covered

N

over a number of meetings,

“"—w»,aw

A unlverszty in-thé-Midwest gwes
it each l’or an yn-serwce workshop \in l1terat‘are\for pre-
.school ch‘ildren and for a workshop in .socxal services, which

are conducted for Head Start staff members from a numbeé¥

one hour of cred-

of centers, Sixtéen hours of class or workgshop tithe are re~

. ,,‘quxred for one college credit from this university, which

runs on-a two-semester schedule. In this case, two Head" 3
Start Regional Training Officers conduct the tralmng work- )
shops, rather than a Head Start teacher- tra.z?xer (See the
first booklet in this series én career development in Head
Start for a discussion and descriphon of tralmng and educa=’
//

& ; :1 ® /

When a group teacher becomes é.- teacher -trainer,

tiopal opportumtles for Head Start staff n{embers.) ’

he would cover with the teaching asslstarlts' classes that

were previously conduéted by two or three regular teachers.l

3
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- «s FUNDS  Andin aériii‘iﬁing supervisory re’spons'ib"’ilitie's.’the.training'
. FOR G&R.EIER_DEJ .- teacher either fre€s the educational. director to cover a
s ‘ VELQPiAENT.}'. R - greater number- of centera. or shares the dutxes of the ed-
' S T . ucatxona.l dxrector with anew- -careerist- staff .member—who

Al

\ ’ . o - hag-had-some clerical- expetience. and: ‘had demonstrated an
e, e L stafﬁng ‘patterns- develop, budgets can be reorganized -and

. o money: can thus-be- freed- to support career development.
R ' < The dé\relOpment ‘of the skills of a. training’ *teachér

' «ss AND'NEW ~ can also lead to opportunihes of tside Head Start, ‘A:Head

: » OPPORTUNITIES =Start teacher in-the Midwest ha§ become a part-time-college
" FOR ALL STAFF « | mstructor ina program for pa aprofessxonals ata nearby
- -+ MEMBERS. . university. At the same tiine, she-continues to work. part-.
. ‘ ' P2 ‘time-in her Head Start center. Another-Head Start teacher

ER . . A ’ o,
3 \ . - set up and became the director of a day care center, vvhere

-

(13

she was able to introduce -methods and objectives developed
. in Head Start. ”
_ . Asa result of the: l962 and 1967 amendments to
Y. TAPPING RE- ) the Socxal Security Act, increased federal m'oney is-avail-
SOURCES - able to -states for the establishinent of day care centers for
) : f y - ‘the children of low-income families. Often individuals or
‘local groups can uutxate the eotablishment of these centers.
. ~ And even in areas where there are day care centers, many
more are necessary to meet present needs. Opportumtxes
- for profeuionals as well as.for paraprofessionals are
N . " clearly increasing as career development. new careers,
. " and educational and social service programs are being ex-
panded Jobs are there to be done. what is needed are per-
1 ‘ sonnel trained in both traditional and nontraditional ways to
- - fill them and to work for the expansion of these, jobs.

s - . R - . B -

abxhty 'to’ take charge of- admmrstrahve ta.eks. As: these new -




RIS TR




e

EL T T SR

e

'WHAT IS THE

 VALUE OF TEAM

MEETINGS? -

C

:."

’\\'m‘
-

) Team Meetings -

.ively, and to become more aware of learning pattersns.

’ vTEAC_HING LADDER SUPPQRTSa

7 1

M

S

When two or three adults work together ina class- 7

'

room, they need to plan their activities beforehand if the
best use is to be ‘made of their t:me with: the children. Time
for- team meetmgs should ‘be- scheduled each day in. order to-
gp over the day's experiences and: plan asa group the next
day's activities,

-~ - ’

5.. . .
As part of a nationwide study. an evaluanon of i in<

service traimng was. made in- which -aides and- teachers in
one school were aslged to_give: their opinions of- team meet- -

ings, includmg ways m which the - meetmgs proved to. be

helpful, The participants in the study felt that among other

things. team meetings served to: d '

:-‘_ clear the air and point out problems

-7 give participants an opportunity to learn
- how to plan .

-~ clarify roles =

- help staff members undeérstand each other

_ -~ encourage self-confidence and leadership -
They alsofelt that te{am‘:'ineeting'; provided an opportunity
to learn teaching techniques, to discuss problems object-
, ) L St

Another study indicated a need for auxiliary per-
sonnel to be able t6 relate to one individual, other than the
supervisor, who serves as a guid'e and a focal point in the

i 0y
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- PARENTS TRAINED.
AS CLASSROOMr
SUBSTITUTES
i ~ = .
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auxthartes' development. Career development coordma- ’ ‘ 7
tors in- Head Start could fill t}us role.lz; ) o o N 5 - )
QSupplegpentar;y‘ii’r@grams R o SR R
- » . i .. . - o ; :
In- both large and small Head Start centers pro-
grams have been introduced whlch contrlbute szmultaneously /
to thé- develo‘ﬁment of the children, the career develbpment o f T
" of staff members, and the educatzonal program for parenfs. , LT
: They include: ] o o i et y o
Ll A traxmng prograin for parents-to-become , = .. E
- classroom substltute 8= - - - ;
S 7 2. A 31b11ng roomi- for szsters and brothers of o , ’
Head Start c'hxldren - o
3. A parent tra1n1ng program in child care. and P
., the developmentfoi learnxng:toolsrof chtldren - S
) _three mohths t6 Head-Start age, | P
The training program for parents to l';ecome class- '
room substitutes extends career deVelopment opportumtles :
1nto the community, It algo prepares community smembers
to assist in classrooms under the ‘supervisign of a staff )
member while other staff";membé’rs partircripat’é in in-sérvice,
high school; or collége tra1n1ng. In addition, in the class- - e
rooms thére are always the same .persons-whom the child-
ren get to know-and who are familiar with the program, )
One program co:nsiéts— of six two-hour sessions conduoted_ . . .
over afperiod of three weeks, including 12 hours or more <L
of practice teaching, and at 1eaét7 one ‘individual conferenée
with each participant, aftér practice teaching has begun. .

y
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-
A

: ] . S Parents are pard for- thexr work" as substitutes on an hourly -

- 7 ' %basis. Accurate recorde aré kept of the- number of” hours

;they train- and work QO that they -or-their- references may

; ; »refer to thxs mfor ation: whenﬂthe parents apply for Jobs. Cs
L BRREE . 7 . -« This practrce can be extended to-all paxd*and vol\mteer ' :

4
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- I T . aetivities: of:community members. * . - S

- 2
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e RS S RN FUL R RN U IS

a4 et

anty

:} ‘ i . ‘ i R . "The secOnd program. the- thng room, allowe par-
center. ts- br;ng theu' chﬂdren -

Y

§ " ASSISTANTSIN | - 'ents. while- attendmg thei
' SIBLING ROOMS ‘who-are‘not-yet- enrolledin‘H ad: Start ‘toa, stbhng roo in
" _the’ center. ‘In one urban center. the- play of the- chxldren in
. the ‘sibling room is: g\nded by a'lead- teacher." Tlns staff
= . b 7 meinbet is- asmsted by ‘the parents of these chrldren. who'
S . . o ) contrxbute one hour -of the;r time for every four hours a
- chﬂd of. thetrs ig in the srbhng room, ' Parents are tramed
* . by the lead teacher ‘while they assmt in thé room. and the.
} lead" teacher has-the opportumty to work w1th apd. tra.m adulte.
¢ - ) . B : o i _' Eo' i .
, , The" leaa-teachér of this s‘ihling/f'oom?began work-
voe CANMAKE ing as a teacher aide in the ,center three-and;a-half years
UP ANOTHER . . ago, when one-of her five- chrldren was enrolled in Head .
RUNG ON THE Start. After two years, she- became a teacher asemtant.
QTEACHING . Several: months later, ‘when the,tzacher in the sibling room
. LADDER T resigned, tlns assigtant was ready to-move_into that position -
. as-a "lead teachef," earning $117:00.a week. Her training’
- - at present 1nc1ud%s a five-week leadzrshtp trarnxng program,
xperience,.and life

i
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* - intensive in-service trauung\, work:’
experience.
- L K> )
[ " * The third program focuses on child care, It can be
conducted by auxiliary staff members and parents who ‘are

) / © ¢ initially guided by a teacher br director, In addition to gen~
? . ]
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PARENT TRAINING

IN-CHILD DEVEL+ 7 how they can:stimulate the verbal, v

OPMENT ~

.
* i

7

" can be explored in the following areas:

i - . ’ '
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efal. “prxf;cznlee of-child care, the;program teaches parents

Sual -and’ heanng q

censest!of children three months through two years of age. -z
T}u ay: mvolve smgmg, talldng, -and’ readxng to chxldren, :
- choot ing playt}ungs -such-as-mobiles-and- musical t0y 85 a.nd e Lo
dom exercuee that provxde physxcal and socxal stxmula~ o p
tionifor chxldren. Learning tneee éxercues develops learn-

u{ the pubhc schools.L A‘number of studies have indtcated
that stimulat:.on durmg tlns penod makes a crucial dxffer- -

ence: in the late¥. development of-a cluld'.e learnmg abihty

"and performance;nv ) ’

.
o - R - N .

?—:fzo T i «

'reacmng Opportunities Outeiae Head Start ‘ -

' ’
- €,
- .. . . *

Today. certxﬁcatton 1aws«a.re gradually being. mod-

*

ified in a number oj cities ;nd states in a.way which recog-
nizes. expeﬂence as an alternatwe quahfxcatxon to college .
credit. Career development comrmttees should keep in- 7. '
formed of changes which ‘mean more career opportumtxes
for Head Start staff members. Poutbthties for employment
as child care or teaching aides (or whatever the title may be)

- L F Fl ® .
-- 'day care cénters (run by the éitﬁ; the stite,
prwate socul service agencxes. xnduetrtes. § .
‘or colleges) that have trammg programe for -
. low-income mothers ’
-- ‘public ant independeng schools

-- social service agencies and hospitals that

. . )
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) have. facilities to .care for chxldren whxle \

., — pa.i-ents are occupxed . . SN

’ oo e Positxona in the pubhc schools mclude a m:ie va- ’ -
PUBLICSCHOOL s ‘nety of duties and extenswe contact with . adults as well as , :

. ‘POSITIONSFOR older childrer, Head Start staff members who- express in- -

= 2o . NEW PROFES- terest in-older chxldren :should be: aware- 6f the types of po- - 4
‘ = i : SIONALS B ) sitions that exist in- thexr locahty. In New York Stite alone, 1
= R n excludmg New:-York Ctty., IOI types of par‘aprofesswnal po- ;
. - h ¥ gitions in schools. havesbeen 3dent}£1ed “The ‘niost common % :
L - are: (1) room aides,h(Z) lunchroom. aides,-(3)- hbraz:y aides, z ‘

ér T -~ (4) teaching aides, (5) playground atdes, (6) mqmtona.l ] z

: . - . aides, (7) audiovisual axdes, (8) health gervice aides, and. H

(9) remedxal audes.14 The number of types of axdes in:an-

L 7 . . mdnndual school ‘system-i; sually -more hmxted. A hstmg

’ x . -of auxxhéry posxtxons and their ‘salaries in ‘two major cxtxes .
; will gwe some mdzca.tton of the range of school posxtxons in

*

a smgle school district.

-1 ) . s
N San Franci;co A " ) IR Sé;lai(rie‘s; -
i Student Aide - ’ $1.40°  perhour =
: . c . Schliool Children's Monitor - 243K . per hour z
“ s Schqol Aide I 2.31 per i}oui-, § ‘
® z . School Aide.II ' - 2.55 - per h'é;Qr 3
N S " S$chool Aide III T - 638.00° per month [
' - e L - | - School Gommumty Relations Asst, 525- 638 per mont
School Laboratory Attendant 1.68 per hour
. School Laboratory-Assistant 500-667 per month N
School Patrol Aide 670-813  per month
, J Campus Control Aide 1, II 525-7;15 S "per month Vo
- . Enghy‘x Reader - 3103 . per hour

e K City College Reader ! 3.03- - per hour B




i
H -
e =1
.
-
.7
o) .
3+
B . -
'
8
L z
3 =
by -
= :
.
4
- >
-
&
5
L
14
-
=
N :
¢ :
. £
T
z
. z
= B
A =
M H
H
)
~
Q

26--

il

& 4 . - £
. Yearly ‘Rates )
- —— . o Proposed by. Umted
DU - Hourly Federation of ¢ e
. New York City ‘Rates: Teachers in N,LY,C;&.
- Family Worker ’is”l*’?’S"' : 6,500-7,7,200 \./’
Fainily Assistant I, II _ 2.25-2,50 - 7,000-7,800
School Aide ‘ 1.75- 2,00 T .
Student Aide I, 11, I1L . 1.50-2.00 , -
Teacher Aide , . L7577 6,500-7,200
Educational Assistant . 2.25-2.50  7,000-8;800
Educational-Associate . 3;25. 8,300-8,800 -, ,
, Parent Program Assistant 3,50 - . 8,200,-8,560 !
Aunlxary T raxne‘r 3,50 . 8;500-8,8&0
- Pub{xc Schools, in coope,ratxon with-the Federal
Career Opportumtxes Program;/a.re developmg a variety.of
careef’ ladders. ‘Below are two charts of the positions, ed- o
i ucatxonal reqmremeﬁts. and salarxes in a career opportun- i
ities proposal prepared by a school in Cahforma.ls' The
five.: fxelds of work are desxgned to permit mébility from’ ,
‘one fugld to aﬁother: Dxagon?,l transfer is achieved in this way, .
- ’ _ TABLE i [
_Job Title |TEACHER | INSTRUC, INSTRUC INSTRUC, [INTERN
‘ Fxgld = 1 AIDE -AIDE.I .AIDE I& .| AIDE III - A.B.'less
of work, %0 -30% |31 -60% - '61~90 91 - 120* kcredential
Teacher TA 1 ¢ b i g m
Counselor .| TA 1 m. I
Social Worker -. TA 1 I m "
Librarian *  * TA I I I z
Preschool TA I II .
*Céliege éredits b ‘ B ;- ’
4 ’ ) . i
’ L J

a4 A L
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. o : 'I‘ABLEII T o
i:xpenence TEACHER AIDE ﬁéTB;AIQE‘”-I INSTR. AIDE 11 |INSTR. A, 1i1 ENTERN .
|tin years) = 0-30% * ' 3] <60%¢ < 61-90% | 91-120%

Tr-2 1st yr-$2 24 - lsg,yr-sz 50-|-ist yr-$2 86 |1st yr-ss 16|

) ) 2ndyr-$2 35 | 2nd yr-SZ.‘?Z 2nd yr-$3 01 | 2nd yr-$3.31

3-4 3rd. -SZ 55 | 3rd yr-$2 86 3rd yr-$3 16 ;f?3rd yr-$3.48 ]
4th yr-$2 72. 4th yr-$3 Ol t -33,31 | 4&h yr-$3,65]

5.6  SHrgri$2.86 | 5thyr-$3.16 '_a. ye-s3lag | sen yi-g3.83)
\ bthye-$3.0r | 6th yr-$331 gt yr-$365 | ethyr:§3.93|

7-8 ° Tthyri$3,16-.] Tth'yre$348 | Tth yr-$3.83 Tth yr-$4:03|.
\ . 8th yr-$3.31 | Bthyr-$3.65 | oth yr$3.93 | 8k yr-$a.11

P

"

W
-

’

$‘6‘."8?_(‘)0L‘ox‘; :,cxer,tificatﬁed‘
salary schedule *

[y

*Coll’ege credxts

) In the.upper grades, thé duiiés ofa teacher. aide or
agsistant will difter from the duties of Head Start staff mem-
‘bers.- ‘Career development coordinators ehould know the .
‘tagks involved ms positions outaxde Head Starrt.that might be °
_of mterest to Head Start staff membere. BLlow are listed

some: of the duties of teacher aides or auistants in public
. . - schools, -

) ! .
- Some Inetructlonal Tasks in Public Schools - . -
i - helping to* check homework S

o -- helpmgxstudents to learn how to ldok qp ,
. - - “information . :
o ,(\-- taking charge of small groups for
B ook drilling purpoJses :

’ -- talking and listening to students . ' \
! who are upset ’ ’
) -~ encouraging indivi_duel students’ to continue .
- . working o ] ) %%\
. T

s 7 -« M %
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"INTRODUCING
TEACHING AUX-
ILIARIES INTO THE -
PUBLIC SCHOOLS _

-

helpmg students -settle arguments thhout ’

' ﬁghtmg, intervemng when’ students start
fighting | . » s

1nterest+g restless students in an actxvity

‘clarifying teachers’ ass:gnments for

1ndw‘ldqu students !
explammg achool rules to: students

< r x M
. - N 1
N LN

' Some Non-InAtructzonal 'I‘asks 3% Pubhc Schools o

z "":’ -

typmg and duphca.tmg ma.tenals
collecting xnoney from students, keepmg‘
records_and- making reports on-money* collected
filing and*cataloguig mater:als and reports
* chécking and: .ordering- supplies .

corréctm“g objective. tests - ~

S

1

returnmg daxly work. and tests io students
stratghtemng the ’.claso'room each da.‘y

Teachmg aides in public schools often perform a
. vartety of school commumty activities, such as makxng hglne

) vxsxts. reporting problems to the counselor, helpmg to or-

ganize parent meetings, etc,

-
[}

¢

In localities where auxiliary personnel have not'
been mtroduced mto the public schools, or’ where they are
in the schools on a lirmted basis, career development o~
mittees might consxder participating™ini gfr rts-to 1nst1,tute' -
programs for amfi_l:a.ry personnel which include the bg.s;c .

components of a career development plan. Recommenda-~,

-
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} - OTHER OPPORTUN-
* _ITIES OUTSIDE
: ' HEAD START

- - LA
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tions derived from a natﬂi'é;nwide study for the éstablishrpent
of auxiliary programs in public schools are listed in the )
booklet "New.Partners in the Ameri¢an School: A Sti?i;iay of
A\;kilié.1°y Personnél in Education," by Garda W, Bowman
and Gordon J. Klopf.

¢ ‘s j‘ . sqg e .
In order to find-out where teaching auxiliaries

might be émployed in indepencent storefront or corx;munity
schools, career devejlépmént coordinators could contact thq‘ )
local branch of the Urban League, local chapters of prqf;eé_-
sional orgahizations, and other,communi.ty organiéatiohs. )
Coordinators could alsonw‘r-i{‘:e the NEW‘SCh001§.EXChang.16
which compiles and distributes a continually revised direc-
tory of innbvatiygschools:throughout the _I.J.nitet-i Sté.‘t;s‘.

Once an auxiliary has obtained 60 college credits,

leges which par_tic{pate in the Federal Teacher Corp‘s- pro-
gram. This prog~am provides for thé employment of auicr’-,r
iliaries in schools located in low-income neighborhkids and

for cuntinued college-study for these auxiliaries.*.

*Teacher Corps programs for undergraduates will be con-
—ducted in 1970 by the following educational institutions:
Alaska State Schools, Anchorage; Albany State College, Ga.;
U. of North Dakota; U. of Uregon; Puerto Rico State Dept. of
Education; and Black Hills State College, S. Dakota, Gradu-
ate programs will be ‘conducted by San Francisco State Col-
lege, ‘Calif.; U. of Southern Californi+ U, of Del~ware; Pub.
lic Schools of -the District of Columbis, U, of Florida; Drake
University, lowa; U; of Kentucky; Western Kentucky U,; South-
ern U., La.; Oakland U,, Mich,; Jazkson State College, Miss,;
~ Eastern Montana. College; New Mexico State University; Buf-~
. falo State University College, N,Y.; Prairie View A & M
. College, Texas; Texas Southern U.; U, of Texas; U, of Ver-
mont; and Pacific Lutheran U,, Wash,

.

he or she could apply to public Sgi’l;)dls or coop‘erating' col- .
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'NEW PROFES-

SIONALS AS COL-

LEGE ASSISTANTS

P

At'tilg .UniVersity of ‘i\dinnesota, an innovative pro-
gram offers opportunities to \baraprofessioxials in teac .ing
that zould be introduced in other universities. The program
draws on the resources of paraprof rionals as ''cultural
educatlonal specxahsts" who work wit.. university professors
as co- teachers of a course in urban affairs for all mcommg
freshmen. The spécialists, who -are about 30’in number,

algo study at the University.
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Going Up The Teachihg Ladder: Some Exemples

-

. An Assistant ‘Teacher Who Began As A Cook

-%

[} .-

When Mary. O'Neal* andhher family left Alabama
for Milwaukee in 1963 she also left a six- day, th1rty-
dollar-a- -weelk bench helper's jobina bakery. For the
next two years she worked as a hcusekeeper in.a hospital,
-earning little more than at the bakery. When Head Start
opened jts doors in 1965, Mrs. O'Neal got a job as a cook/
housekeeper. As the mother of six young ch11dren, cook-~
ing and cleaning were second nature to her; as a woman
without a high school dlploma, it seemed as thcugh house =~

" keeping was the one source of i mcome she could depefid
upon. It didn't take long for Mrs. O'Neal to see that she
would hke to spend all her time at the center workmg

‘swith the children in the classroom.

~ .During the first two yea.rs, there were no opeh-
ings for a teacher aide. Mrs.’O'Neal continued as cook
and housekeeper for the center. However, the director
recognized her ability to relate to children. Whenever
one of the teaching staff was absent, the.director was

happy that Mary O'Neal could serve as a substltute teacher

aide. Then, in 1967, the University of Wisconsin at Mil-
waukee conducted two _co'urses in child development in
which Mrs, O'Neal enrolled.

cate upon her completion of the courses, but was not

She was-given a certifi-

granted any credit,

f
* Mary O'Neal is the actual name of the person described”
here. She requested that her real name, rather than an
initial or a pseudonym, be used in this exanple,

. L
’
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/ Early/in 1968, a teaching aide pbsitibn opened

¢/ up at her center, which Mrs. O'Neal f111ed At the .same

5 -

g)/" time, she/begajl to attend classes in the newly developed *

’ Head; Sta.rt supplementary training compovxent of career

development offered through the Un1ver51ty of Milwaukee.

After cox‘i‘ipletmg thrée courses, she began a fourth, in. &
Enghsh - ’ : -

'.
H - ’

= - ;

f

Mrs. O'Neal‘ found it difficult to maintain her -
home:life while attendmg the supplemeptary training
courses late in the afternoon. Theréfoi‘e, she discon- .
| tinued supplementary trammg and enrolled in a G.E.D. )
t\ course which was held in the evenings. For the follow-
\ ing seven months she attended classes four nights per
. “week, preparing for her high school equivalency diploma. '
During the st.nmer, she also substituted f6r a teacher
in her Head Start center. In August 1969, Mrs, O'Neal

. completed her G,E.D. and found that the pressures at

-~

home had lessened enough to permit her to return to, .~

T s

the supplementary training classes.

P

In the fall of 1969, Mrs..O!'Neal was put in charge

of a classroom., She was hired as an assistant teacher.

“Since she was no longer sgbstitut}ng as a teacher, her sal-
Sary was reduced because her center's budget, like most .
Head Start budgets, was tight, and had not been desxgned . ¢
to accommodate staff. mcreases. Irs, O'Neal was put in
charge of a classroom, and with the assistance oi a teacher,
" aide she now plans and directs the program for thé children.
She .consults the education supervwor and a degreed teacher i

when necessary. Her center has reaular in-service training,

- »
B
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" ‘and Mrs, O'Neal has gainéd considerable know-how from

these sessions as well as support and assistance from the

supervisor and the téachers she has worked with during
the past five years, l | .

Since she started Head Start supplementary train-
mg, Mrs, O'Neal has completed 24 credits toward her A.A.
degree. She hopes ultimately to have her B,A, in Early
Childhood Educatmn.

‘[.\

-

Mrs, O'Neal is active not only in working for her
own! c&reer ‘development, but in. supporting the overall Head
Start career development program as well A year ago,\she

was elected‘chauman* of the Head Start career deVelopment

committee for the city of M11waukee. She feels that the

background she gained from an e1ght -week Head Start lead~

.ership training course has greatly helped her to serve in .

*

this capacity. She also believes that the Milwaﬁkee career
development program was aided immeasurably by a three-
day trainiﬁé program of the Ne\:;v Careers Training Labora-
tory of New York University, particularly in relation to
task analdysis, what it is, and how to do it. Shg states,
"There have been some great changes in our program since
they met with us," .
,
Seven years ago, Mary O'Neal scrubbed pots and

pans in Birmingham. Now she has a'key role in an impor-

.tant movement to improve the career opportunities of many

people in Milwaukee,

.
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. . A Father is Prebaring- For His Future

Mr. S is a 39-year:old Sioux Indian who lives on
a reservation in the Northe"rn Great Flains, After his dis- A
kch.&rge from the Army in 1954, ke married and began to
raise his family, For the next téen years.-he attempted un-
successfully to develop a cattle rang:hs on his family's land,
Eventually he.found work in seasonal construction, He
held a Supervisory position with one of the éqmpaniés, but

-it left the reservation and ke was unable to move with it, =

-
LS

- . ;.

in 1965, and he enrolled two of hig children.in the program.
He did volunteer work at his center and was asked to be
the part-time bus driver.. He held thig job for four months
until a full time position as. custodian-bus driver became
available. He held that position for three

-and-a-half years.
Because .his center was small, he had'considerable daily

contact with the children in the classroom, kitchen, and

pla‘yground, and on his bus runs, He expressed his inter-

est in working'as a teacher aide, but there wag only one

slot for thig Position and it wasg filled,

7

In the fall of 1969, he and the teacher aide asked

X to be allowed to exchange, positions, and'thig met with ap-

Proval within the Program. As a teacher aide, Mr, S was |
able to do a job in which he had a strong interest,
B ’ Mr. S had quit school in the ninth grade. He began ’

. to participate‘in his, Head Start Program's suppleméntary :
training while he studied, with the help of the Center's 0




teacher, for the G.E.D. He had been out of school for 20
years at this timeé, but was able to'pass three SéCtions of
the high school éq‘_uiv’alenéy e‘xaminatiojﬁ. At the university
which conducted Héad’Start:suf:plemef{targ;'training', he com~
pleted several cc;urseé, for which he will get credit ongié‘ he.
has completed the G.E.D, He is enrolled in an Associate of o
‘Arts Prégram. majoring in early childhood education.

During his-first few months.as an aide, Mr, S. -
worked closely with the Head Stéi;t center téacuner and was
als6 advised by a university profé'ééor of early childhood
education. His cenfer conducts regular in-service traini_ng,

e which has helped him considerably 1n developing his class-

room skills, ’x‘

Mr. S has observed changes going on within him-

self since he has become a teacher aide. He commented,

e

"Once I never did like to talk in front of a lot of people.

I was afraid to make a mistake, but in our activities like : : ) =
workshops, I get out there now and do it," He was/recently
elected to the Parents''Committee of the reservation's

Follow' Through Program.

»

¢

]
S VB )

»

» He believes that'a degree earned through supple-
mentary tra:in'ing will allow him a secure future either on

or off the reservation., He haé just recently éémpleted his
G.E.D. He has explained to his children that he is going to )
school to help himself as well as them in the future., He stated, /

MIf1 can move:up, then maybe someone else can try this ca-

n
e

-reer ‘development, Someone else can come and take over my

job. I have high hopes for an Associate of Arts degree, but
I've got to learn a lot first, It takes time—everything you

do~—it takes time." ~ =
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From. Pubhc School Teacher to Maid to Umversuy Faculty \

Mémber . 7 Nt
Mrs, A was the tenth child of a‘farm family 'livi';lg N
in the South They were a close family and worked togethser . \
on their 50 acres of land. Her parents wantéd their children AN
"tor go to school,.to learn how to be good citizens, to develop ‘
the-farm and 'make sornethmg of themselves.‘” With this
background, she grew up with a- sense of pride in her heritage. '

When Mrs. A went away ‘to college in Tennessee, E .

~ she worked for a faculty family as a ""foster daughter." She '

. worked her way through. college by helpmg the family with

household chores. She was awarded a B.S, dégree in home

economics educat1on in 1954,

i}
.

She returned to her home town~the first student
in that community to have completed four years of college—
and began teaching home economics, in the high school,” In
addition to her classroom activities, she established adult 7
classes for her students' parents, She also assisted' en-
tire families with their personal projects conducted at the
high school. She was married a year later and continued’
to teach until she and her husband moved North in 1956,

" A year later, their first child was born.
%

. . ? :
The next several years were difficult ones for P

Mrs, A. She d}scovered that she could not find work as a ks

home economics teacher., When she applied for jobs, she

was told, ''"There are no p'ositions open," or "You need-eight . ¢

more hours of student teaching,” So she worked as a cook .

. s a s . v
at a sorority house, a maid in a private -home, a housekeeper

a
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‘courses and worked on term papers and evaluations.,

bl

il

]

- in hospital wards, a ward clérk, and a waitress in private -

homes. It was necessary to do two-of these. jobs at once 'in
ordér to make ends meet.- There were two children in' the ,
household-at that time. In 1962 her husband died. PR .

» +

- v

In 1964, she was able t6 work as a teacher aide who -

N

o R o i

tra1ned teachers to work with the problems of chlldren of
low -incoine fam111es and their commumty in a pub11c nursery
school. The- ‘salary- for this job was $34,50 a weék, so she

contmued to supplement this 1ncome by servmg dinner par-

o ol 00 8 L

ties in private homes. At the same t1me%she wor’ked for the

i

“local board of educat1on as a part -time téacher in homemakmg. o
¥ .

=
E
=
=
-

In the fall of 1967, Mrs. A was employed as a full-
time Head Start teacher, She became part of a team which
developed 4 curriculum guide for her city's Head Staft pro-’
gram, At this time, she enrolled as a night student at the

state university located in her city.

L

The following .ygear, she was offered an internship

gt S A

through the university which allowed her to study as a full~
time student and begin work on a master's program with a

o :
major in educational psychology., As an intern, she taught : ’

Head Start children four days a week., A fifth day was de-
4

-

e T g Rhiﬁ‘ﬁ»m

[T
.

voted to seminars, laboratory observations, home visits,

and parents' meetings., At-night she attended ‘the required

P

s

Mrs, A completed her M.A, degree in August 1969, .- :

At that time she was offered a position at the university as
an ingtructor in its Head Start leadership training program. //

She.accepted the position, and is now a part-time faculty ,,/ '
. . A —, E

¥
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member in ‘the llege of Home Economic¢s, Department of
Family and Chxld cience, .She teaches part-time ‘at the

suniversity's nursery, which also servés as a laboratory for
the Head Startrléadesrship traihing' program. In addition, |

‘Mrs, A acts as a resourceé person for parent educatxon ang.

serves as a consultant to' Head Start programs. R

Thinking back on the years since she left?réoilegeQ

in the South, she stated "Crxtxcs -have embarrassed me with

' the1r praxse for my forethought, satisfactory servxce, and

willingness to go the second mllea My two children were
my inspiration, I have thoroughly enjoyed the whole process’

of my development,"

2

Al

4

. - s . ‘ ’
. A Head Teacher Who Brought Her Rural Background to The City

EN

Mrs, P was born in the rural South Her family
was large, and she warmly recalls everythmg that growmg
up in the countrysxde gave her as a person, "Her high goals
for herself, her sense of mdependence and her fairminded-
ness, she feels, were largely shaped by her rural background.

She received her elementary education in a two-room school~

-house where children of all ages were taught by one teacher,

After finis}{ing high school, she went to college at a Southern

. state university for two years, where she studied psychology.‘

Seven years ago, at the age of 19, Mrs, P left her
home and moved permanently to a Jarge city i‘n the ‘East,
She had spent the two preceding summers in that c1ty, and
during the second summer had worked as a volunteer with

a tutorial program in one of the bldck sections of the city,

3
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Prior to hér arrival in the city, she applied for admission
" to one of the city colleges and was aceepted as a student,
Ho_wexer, many of the crédits she had already earned were
not.transferable, because she had come from an unaccred-
ited college; She énrolled as a night student and got a job
as a coding clerk to éuppert hersélf, She continued to do

vélunteer work with the tutorial program én Saturdays.

-~

In Septéember 1964, she:was hired ag a Head Start

teaching aide and worked-days while continuing with night

T O L T L AR I R AT o

school, The following summer she held two full-tifne jobs,
working as an aide during the day and as the director of a -

language arts program in another community center in the

2
5
2
2
3
=
z
Ef

evenings. That fall she returned tonight school; while con-

tinuing to work as an aide, During the_earlf' part of 1967,
she began to look for college prOgrems in early childhood
education. Several‘months later, she was appointed assist-
ant teacher in the'Head Start program of a college in the
cﬂ:y -which specialiged in early childhood educatmn. She

", continued to attend night school whﬂe she worked full rtime.

&

During Mrs, P's second year as an assistant

teacher, the group cf children she was assigned to work

.

with was dav1ded mto morning and afternoon sections. The

head *"acher asked her to bégin to take ovep, the planning

RGRDwhk gy

and direction of the afternoon program. During that same

year, the teacher became ill and was forced to leave, Mrs, P

found herself directing, without a substltute for the missing
teacher, both the morning and _afternoon sections, consulting
the education director when necessary. No mention was

‘ever made of replacing the teacher during the remainder of

the year, Near the completion of the second year, she was
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asked to become head teachier of-the gr’bup. She flow,w‘orljs

with a young man who is a full-time teacher aide. . o
- o

N o . . During the tlme that she worked as a'Head Start

teacher alde and a volunteer in tutorial programs, Mrs, P

had changed her ma._)or from psychology to soc1ology. ‘When

3]

she was appointed ass1stant teacher, she was a socmlogy ma- ‘
'303 with a few years' experxence m\early-c’:hlldhood orlented
' programs. Because she had completed approximatel.;' roo ¢
| hour's toward her degree, she d1d ﬁo\u&a‘,rx} to change her ‘ma-
jor to early c};ilglhoodeducation, but she’t:;%n to take courses
. ] ‘which w?“uld'ixltimately allow her to'become a ceriified teacher.’
Stie has now comipleted all the work for her degree.in sociol-
ogy, as well as nine-hours in teacher cerfification. In order

to get this certification, she has enrolled in the master's

program of the college where she is currently emp;loy d in

a Head Start program, .

. ) . e
After years of long days and nights, of spending
too little time with her 'husband and home, Mrs. P has \
reached part of her goal. When she looks back upon her .
youth and the time spent in the country schovlhouse, she re-
= = membérs that expectatlons for people were high and positive,
ds opposed to what she has seen and heard in schools in low-
income neighborhoods of the city where-she lives. She hopes
to be able to influence the lives of the cl;ildren“she teaches

in much the same way she was influenced as a child,
! \

r&
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A Spanish-Speaking Teacher Who Got Tired of Making.Moccasins ‘
. = S A
= — T . ) c e .

to }'nge'a strong community feeling through the contacts /

- R . . " T \

S "If F-had to go ba.ck to sewing and makmg moccasins R
in my father s boot shop like I uséd to, I would not feel fiy)- \
filled.! Mrs, B is in her third year with Head Start. She '
feels that she has found an occupation in whxch she can make \

use of her ablhty.

z

Mrs. B was born id the rural Rio Grande Valley,

About ten years ago, she and her husband reluctantly left
the valley in search of work. They finally settled in 3 town h a2
in Texas because one of their childrén was seriously ill, ¥ .
In this town, Mrs. B enrolled one of her children in Head 4 g

) . - s :
Start; she was then hired as a teacher aide. She has come™— *

'

she makes with the, fzﬁhes at her center. Before commg
to Head Start, she ha

several jopg which involved contact with children and with

completed high 'school and has held

[ Y T S ST TR S

the general publpic. Moving into a classroom situation.was
not difficult with her‘background. -

NI

While working in Head'Start, Mrs. B has had, how- —_—
‘ever, to overcome enormous person‘al problems. After she
began work, her young daughter had oneof her eyes removed,
Soon after, one of her sons developed a heart condition, and
a second son had an operation to correct a congenital defect.
Currently her husband is out of wrrk because of an accident
that occurred while he was workmg afa spray painter for a .
constructxon qupany.

= ‘

Despite the pressures created from this series of

troubles, Mrs. B is fully involved with the children in her
S )
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classroom. "I am creatwe ar;d\very good with my. hqnds. I
try to keep the chxldren busy with’ their hands and the).r minds.’
1 seem-.to have a- way of gettmg through te chxldren." She |
- “ leels that the more you get involved with chxldren sthe more | . .
- L. 'you want to do for them. , She alsci came to feel tha; her per—
’ (Bal problems ‘weren't dxfﬁcult when she observed; the back-
. :  grounds of'many of the chxldren and farnilies with whom, she _
7 ‘ . worked. ‘She doesn't, ""believe in bringing domestic problems:
to work anyway." ' ) A Lo

- . - - . - &
* . ‘
- - .

During her flrst year in the program, she worketl
> closely w1th the teacher in her’ classroom. Her ce'nter pro-
vxded' extensw‘. id-~ servxce trammg. Commentmg on t}ys\
perrod she sayg, "1 read a lot .of books on my own and I had
. . many ideas of my own" about teachmg. Her teacher was. an
. ’ : excellent éxample, to follow and was always willing to a‘hswer

’ her questions, At the be-gmmn_g of Mrs. B's second year, a’

degreed teacher left the program and Mrs. B was proirioted

. .

to téacher. The area in which she-lives does not require cer-~ - SR C

aQ
tification for Head Start teachers, She has also received a oo

A significant salary increase. She has fulfilled the responsi-*

bilities of a teacher for nearly two ‘'years, .
. .. ! . . . .
\ < .
. - Career *development supplementary training has

been initiated, recently in her area, and she_has completed

i a course in educational psychology and another in‘child-

F A . .

g ) , growth and development, earning an & and B, respectively, . s .
She intends to work toward a degree in early ehildhood ed- ’ f ‘

ucation, When she needs advice, she can con’sult the Heaa * .

©  Start’education director, as well as th’e Head Start dxrector Lo : - i

) of he“‘r town, She and her aide spend‘part offeach day plamlmg : o

kY = = 7
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the sessions and doing less_dij Plans a week in advance.

They work as ‘a team, and Mrs. B hopes to give her the

same kind of assistance she herself got as a teacher aide.

"She does nof think she has un“dergone any great

changes siace .she ‘began to work in Hea,d Start, except that

she has ‘gained a greater understandmg of her own family
and of how to handle 'the growth of three active children,
They live on a farm and work as a group when they get
home from school, doirg the chores, cooking meals, and
often h-ving long discussions after the children have had
a fig.ht;. She believes she can give sounder advice to her
children ciuring these discussions because of her exposure

to sumlar 31tuat1ons with the Head Start children. I—fer fam-

‘ ily often c0mes to her center to visit, and her husband does

volunteer worfin the classroor_n whenever possible,

Mrs. B is bilingual. ‘She uses both Spanish and
English‘ in her classro:)m. Many of the children and their’
parents have recently come froin Mexico and do not speak
English. She is attemptmg to bridge the language barrier
for the children before they enter pubhc school. Children
who have not mastered English by the time they enter public

‘school in her area are often described as ''retarded' by their

teachers. Mrs. B thinks the children should be proud of
their Spanish languége and is teaching them to be proficient

in voth Spanish and English.

(SN
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An Associate Teacher Who Altvays Believed in Herself

%
¥

e

Whea Mrs, L was nine.years old her father died,
and she and her family moved to Mexico to live with her
grandparents. Five years later they returned to a rural
area in the South.west of the United States, where they lived
in a small town. She returned to high school and durmg
her last year there she was married. Mrs, L then became
the mother of four children. Her husband was employed %

as a construction worker,

When Head Start opened a.center in her community,
Mrs L enrolled her oldest daughter. She was impressed with
what Head Start was accomplishing, and expressed interest

in joining the staff. She became a teacher aide in 1965 at a-

salary of $200.00 a month, She' continued irr that capacity
and completed her G.E.D. during the first year. After four |
years her salary was increased by $33,00 per month as a
result of annual raises,

- " In the summer of 1969, Mrs. L.was sent to a leader-:
ship development training program at .. larg’e university ia
her area. She spent eight weeks there, learning a ;'little bit
of eyerything," On the basis of he'r participati - in that pro-
gram and her performance as an aide, she was promoted to a

newly created position of associate teacher. Her salary was

increased substantially with this upward move, -
‘ f,’, 3
Mrs. L has now completed six hours of college cred1t
through Head Staft leadership trammg and svﬁ hours' cred1t

through the Head Start supplementary trai mng program. She

- and other staff members of her center have one day a week to

"

&
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attend supplementary training classes conducted by a unjver- ‘

& .{8ity at a'center 40 miles away from their Head Start program.

There, an instructor from Texas Woman's University (an in- .

]

. stitution 210 miles from the center) rmeets with them and

_others from the surrounding area,

& N -~
hd

. Mrs. L's staie does not require certification for
\eachers, but leaves that choice up to the local districts,
‘She feels, however, that if for some reason it were no longer

poésiﬂble to work for 'Head"Start. she would not be able to use

Ty

her background in any other school in her town because of

staffing policies in the local puBIic schools,

.
.

Because salaries in her community avi"e low, she
feels that 2 move inxdlving her entire famiiy would be
woitthwhile \a{ld that she could fifd work with a bilingual .
program within her state. Such a move would mean leaving
her relatives and the area Mrs. L. is accustomed-to,
=\ . .

=- Mrs. L would like to 1eturn to school full-time

when her children.are,older to earn a degree in early ]

childhood education., Unfortunately, she has found that ' -

there arec too few child dé\\relopment courses available at

the university for a mcjor in tha}t subject, ‘e

\ .
Mrs, L. has strong feel{ngs about career develop-

ment and supplementary training\ "I think that career de-
velopment was the best thing that was ever formed. I think
) . it's great and supplementary training was the best thing
that could have happened. But it also seems self-defeating,
because nothing is set up fox people,.- Iknow of many people

- who have justﬂabout got their A A, degree and they have
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nothing to look fcrward to. Is it right.to build up people ]
hopes like that?'" She also believes that many professionals
in Head Start feel threatened. "I don't understand this. I =
think it is wonderful that as many people as possible should

be b‘rought,up from their poverty,"

; One of the aides from Mrs. L's center attended a
career development meeting a year ago and upon her return
the staff set up a career ladder for the teachers. To date, |
Mrs. L is the onl'y pPerson who has been promoted under this |
new system. As an associate teacher, she is responsible for
all the duties that accompany a teacher 's pos1t1on, She is in
complete charge of-her bilingual classroom and has an aide

working with her. A head teacher is available for consultation,

Mrs, L ha’s always believed in herself and is confi-

dent she can achieve whatever she wants "if I want it bad enough,"

A"Paraprofessional Teacher Who Almost Gave Up

' Three years ago, Mrs,’W reached a point where she
felt overwhelmed with problems and thought, '""What's: the
use?"" Her husband a construction worker, was able to work
only seasonally. She worked in a factory. There was one
sickness after,another in her family of five children. The
famtly had gone bankrupt and lost their home, uJobs in their
rural New England area were difficult to find and paid

very little,

X s e )
During this period, she was appro- chéd by VISTA
workers who encouraged her to enroll her two youngest

-
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children in the local Head Start.Program. The staff urged I %
" her to come to the center, and she began to work as a volun- =~ - '

teer in the classrooms. They were supportive in their role,

. often telling Mrs. W, ""You can do it," * '

Mrs. W "almost died" when the director asked her

to join the program as a paid teacher aide. She did not be-

lieve she could do the job, but with his encouragement and
the agsistance and enthusiasm of the staff, she began. '""The
first teacher I worked with was a public school teacher, and
she was a fabulous one. She gave me a lot of responsibilities
which were not the typical ones like cleaning up after the

children. They were: real responsibilities. She often said,

I

' you're doing a fabulous job.! This builds you up. It helps

your self-confidence.'

(IR REIY R R

Before the completion of the last part of her first
year she was asked to fill in as a full-time teache;r whenever _
one of the teachers was absent, She soon found that she had -
the responsibility of a full-time teacher. She did*not,‘however, . ‘
get a salary increase for this increased responsibility, During
her second year she continued to work as a sﬁbstituting teacher, -
At first she did not say anything. However, one day she got
"fed up'! with the situation. She talked to the director, and said
either she should be paid a salary appropriate for what she was
doing or another person should be hired. A public school teacher
was hired as a substitute. Mrs. W continued working as an aide
in the center. Problems remained concerning staff responsibil-
ities, Mrs, W again approached the director and said that she
could no longer work there under the circumstances. He then

agreed to pay her the salary of a substitute,




-

-48-

o o

The following summer Mrs. W wasihired as a teacher

in the summer Head Start program, In the fall she agaix.I worked
as a teache;"aid receiving a subsitute's pay. Half way through

the year, a full time teacher became ill and could no longe;' con-
tinue with the program. Mrs. W was then hired.as a teacher and
her salary was adjusted accordingly. During that year there w;s

also a change in directors. Mrs. W continues to express openly

"her opinions. She does not feel that her confrontations with the

previous director were a big gamble or that speaking out jecap-
ardized her'well-being. She comments that she thought, "I lived
before this job, and I can live after it. Money is not the most

important thing in your life,'"

N —

Supplementary training became available to her
two months ago. She has had in-service training from the
beginning of her work at Head Start, as well as an eight-
week course in Head Start leadership development training.
She has now completed her first course through supplemen-
tary training, and she hopes to become a certified teacher
in early childhood education, There are many obstacles
which must be considered, Sh—e comments that being away
from her family for several weeks during the leadership
training course was a real hardship on them and that she ~
does not '"ever want that again." Finding and paying a baby;3
sitter is another problem, Presently her center does not '/

[

have a career development plan, The distance to classes

is great and requires four hours in commuting round-trip.

Despite these handicaps, she is eager to get her
degree, She believes that the best way to make inroads .
in her state's public school system is to become trained
in the Head Start philosophy and then, once she gets her
dégree, to work in the public schools as a certified teacher,

She is distressed that because of the nature of her rural




area, 'there is no place for a person to move into.," There

are many people in the area and too‘ few jobs for them locally,
~Commenting on her experience in Head Start, Mrs. W

says, "'l have a lot of confidence now. I think I cah lick the

world. I'll probably ve knocked off'my little pedestal. Before,

I had always been shy. I think people who come from the low-

income bracket have an mfermrzty complex, I know I'did.

Now I can take over the runnmg of the center if the director

is out and it doesn't faze me at all., One big result of Head

Start is thatnow the poor people know where they can go

for help,”

EH]

Other Teathers Came and Went, But This Onz Remained
1]

o

Mrs. T, the young mother of a seven-year-old son,

began working as a teacher a1de with Head Start four years
ago. At that time, she was also enrolled in a’practical
nursing program in her city which providedireé‘!t&hz/on,
books, and a'small stlpend for persons living in poverty
areas who had been out of high school ten years or less.
She had taken the job with Head Start because she was the
head of the household and neededa larger income than the
stipend provided, .

As time went on, she began to feel that because of

her exposure to pre-school children and their classroom sit-
uation she could wbrk effectively with them, and that she
wanted to become a teacher. She was able to change her ma-
jor from practical nursing to early childhood educati.on and
still remain in the first program, which paid her educa-

tional expenses,




. The teacher Mrs, T worked with provided continual

support and encouragemeﬁt for her during the difficult first
months, Mrs. T found herself questioning many méthods '

used in the claSSroo;n, but she received frienl:lly‘ and thor-

ough explanaéions from the teacher. Because;the teacher

was willing to take the time to explain why things were

being done in a certain way, Mrs, T was willing to listen

and withhold judgment until she could see the classroom in ®
greater ifserspecti\{e. Gradually, their relationship devel-

oped into a personally warm and a professionally comple-,

[v.%

mentary one, Eventually Mrs. T was able'.to take on con-
siderable responsibility in the classroom without coaching.

In addition to receiving the teacher's support, she was given
advice and encouragement by the education director and felt
free to consult her when necessary, Mrs. T has worked with
several teachers since beginning with Head Start, Her skills
have increased with work experience, regular in-service

training, and the college classes she is taking at night.

Other teachers cameand went, but Mrs, T re-
mained, It was her own feeling that many degreed teachers
stayed with Head Start only long enough to get some experi-
ence, Although she was still officially a teacher aide, there
was no doubt that she was functioning at a very high level in
the classroom. Because her center did not have an organized
career development program, there were no intermediate
steps betWe_en the entry level and the first professi.onal po-
sitions. However, in the spring of 1969, the Head Start di-
rector and members of the Policy Advisory Committee ap-
proached her with the suggestion that she become the head

teacher in her room. Her center is not under the, jurisdiction

" ¢ of the Board of Education, so a B.A, degree and certification

at®
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are not required in order to teach. She was feluctant to.

commit herself to becoming a teacher,because_\gshe did not

_want ta be the '"one to make the mistake with a child.” She

‘spent the sﬁmrﬁer doing"'a lqt‘ of soul s_earching‘;“ and agreed

to accept the position conditionally: if the director and the
PAC felt they had made a mistake or if she felt she Could not
handle the job, a degreed te/acher was to_be found,

That was several months ago. Today she holds ¢
the title and position of teacher at her certter and is paid ,
an appropriate 'sala'ry, despite the fact that she has net com-
pleted her B,A, degree. She has 40 credits. toward a d‘egree
and believes it will be several years before she graduates
from college. She does not have released time an:! atténds
her classes at night. She finds that working full-time and
having a son and a home to care for permits her only time .
enough to handle six credits per semester,

4

Mrs, T d1d not chmb a formal career ladder to
get where she is now, her promotion was based on her class- %
room and community skills, as evaluated by the PAC and the
Head Start director. She is concerned that, if Head Start A
were not refunded, she would not be able to teach in other
schools. This could happen even though she has four years?!
teachmg experience, unless she completed her degree and be~ "
came licensed as a certified teacher., She is hopeful that a
well-organized career development program could reduce the
difficulties of reaching her educational and career goals while
w)rkmg, attending classes, studying, and taking care .>f

her family,

LN




TEACHING ASSIST -
ANTS

BRING

SPECIAL STRENGTHS

TO A PROGRAM.

ASSISTANTS HELP
A CHILD TO SEE
THAT HE IS
IMPORTANT

»

<

The Teaching Assistant and the Dévelopment of a Child*

Teachingiassistants'who are members of the same
community as the children in a Head Start center bring to
the classroom speciall strengths that contribute to thé total.
development of the child, A sense of a community's values
and hfe style and a knowledge of the folk traditions (songs,
games. stones,, etc.) that are uniqué to the commugu;y not
only enrich the educational aspects of the program but also

reinforce a child's sense of identity. The assistants’ aware-

‘ness of external fé.etors {availability of,hleat during the

winter, adequate food, employment opportunities for par-
ents, etc,) whlch affect a child, provides the context into

which all aspects of a center's program fall; These play
an important part in classroom programs of a certer that

effectivzly relates to the community upon which it depends.

The goal that is common to all the tasks of teach~
ing assistants is to give children se'curity and comfort while
they are in‘a center and separated from their homes. Be-<
cause uncertainty is often a cqrietant companion of a small
child, he needs a sense of being cared for that is conveyed
in indirect as well as direct ways, such as how the child is
greeted or tﬁe'manner in.which he is helped in taking off )
his boots or finding a lost sock. By giving individual atten-
tion to children, assistants try to communicate to the child-
ren a sense of their own importance and identity, Through
both routine and instructional tasks, ass?stants teach child-

ren to care fdr themselves, their 'éléssmates,.and others,

Adults who work with children are also interested

in minim‘izing possible conflicts that can burden a <hild,

*The followmg pages are based primarily on interviews
with Mrs. Blanche Saia, Guidance Coordinator, Bank Street
College Early Childhood and Family Resources Center.
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Certain procedures ér attitudes towards learning activities
that ax:e part of a center may not be familiar to or accepted
by parents, T;he resulting conflict takes place within the
chi_ld. 'Similazz-ly, if an adult in the classroom were to be-
come more iri:?po'rtant to the child than the parent, conflict
is created in the child, ‘If such a situation is avoided,
teaching assisvtants are able to help resolve the conflicts
between the hoine and the classroom. They act as a bridge i
between school values and home values in a way that is sup-
portive to the parents, Assistants are those staff menibers
who interpret and explain both the classr_::iom activities to

the parents and the concerns of parents to other staff members,

If a child returns home with tales, of pla); dough or
other messy materials, a teaching assistant can help the
parents to see the educational value of working with such
materials or of “using! ot};er teaching techniques the parent
may not be familiar with, When parents gain confidence in
a school or a center, they will encourage their children to
barticipate in jnd benefit from a center's program and thus
rid the child of feelings of guilt for soiling his hands,

On the other hand, if the parents themselves are
not vocal or active in a Head Start center, agsistants. who
talk with the parents-can communicate to other staff mem-~
bers what it is that:pareats aré thinking and feeling, More
important, assistants encourage parents to ex.press them-
sélvéfs, to become involved in a parents' program run by
parents, and to exercise their rights as parents by partici-
pating in the general direction of a program through elegting
or being elected to the Policy Adwigory Group or Committee.
Aides will also help staff me::'nbers to be aware of the life

v *
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patterns of the community, which are then taken into ac-
count when suggestions ane made or program ideas are

developed,

- *

The assistants' understanding of the goals of an..
educational p;ogram and teaching techniques’ will depend on
their involvement in team meetings and pl’ann'ing, the effec*
tiveness of in-service training programs, and the ability of
the %eacher to co’mm_\micate with the aide. Assistants and
teachers will.find that their working relationship is en-
hanced as they come to talk about classroom procedures in
front of children as well as among themselves. When a;sist-
ants or teachers decide to change the normal routine or to
take a child out of the classroom, they can explain this to
‘eac'h other.in front of the children in a way that expresses

mutual respect between a teacher and an assistant,

-~

v ‘ L
» * If there is not a harmonious working relationship

betwe‘en adults in the classroom, the child will be aware ofE

"it, He may experience the same sadness a child has when

he sees his parents, both of whom he cares:for, fighting
with one another, On the other hand, a child can manipulate
a discordant relationship among adults in the classroom in
order to get what he wants, and thus aggravate the relation-
ship of the adults, When a child succeeds in further separ-
ating adults who do not get along, the child will suffer be~
cause he too will experience the conflict going on around him.
. -

The knowledge assaistants have of children due to
their own sensibilities and their experience:in working
with or rearing their own children will enrich a center's

program. This natural understanding of an aide can and

- v
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WHAT TO EXPECT
OF CHILDREN

-

N

HOW SHOULD AN
UPSET CHILD ‘BE
TREATED ?

1

Z
STRUCTURE CAN
HELP A CHILD

*

‘ment. Knowing what to expect and demand from children

s
]

- r

should be expanded by 3 systematic study of child devélop-

of different ages makes caring for them easier, When and
why do childfen tend to have temper taritrums:? How éh;uld’
a teacher réspo;ld to tantrums or other signs of distress? -
When is a child usu’aily- ready to develop what skills ?
Courses in cohild de;relopment also provide the framework -
in which to place previous understandings and provide
teachers and as§istants with a common vocabulary for an-
alyzing the neetg of a child,
Dealing with anger in children is a skill all adults
in a classroom can develop., In itself, anger does not have
to be considered a negative thing. Its expression through
words is thought by many to be healthier than burying it
with the threat of punishient, If a child has a faﬁ’crurﬁ,
adults can understand this as a symptorﬁ of rag“é and help- :
lessness, Solu{ions thaKt enable the child to develop the
ability to solve problems.also helg him to develop a, greater
tolerance for frustrafion. Teachers and aides will also try
to develop the vocabulary of the child so that he becomes
more and more capable of expressing in words his anger,
frustrations, feelings, and thoughts, If words are not avail-
able to children a whole range and variety of feelings is

lef. unlabeled and therefore undifferentiated,

One way in which to reduce the anxiety in a child

is to provide him with Yimits, with a structure that defines

what he may and may not do. If a child does not perceive
limitations, he cannot learn how to act within a given en-
vironment in order to achieve what he wants, be it approval

-
of an adult or the toy another child is(playing with, In order

L2
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«» LEARN

HOW TO REACH
HIS GOALS.,
}

H L ’
'VARIETIES OF
STYLE ENRICH

A PROGRAM

... AND PRO-
VIDE DIFFERENT
WAYS OF TEACH-
ING DIFFERENT
CHILDREN, -

ULTIMATELY, THE
CHILD 1S THE

. ONLY GUIDE

to.define limits, a child will provoke or test the teacher or-

lieve, a, seh’% of ‘insecurity.

' teachers, the well-being of the child,

a':_asisté.nt. Explanations can be given to a child as to the
reasons for which certain limitations have been madé.
However, if discussions with a child are too frequent or -

lefigthy, they can increase or even create, rather than re-

, ) P 1

¢ Teachers dnd aides can dxscuss together gheu‘ ways®. :
of perceiving misbehavior of a child and the ways of handlmg
it, If their perceptions are different because of cultural
backgrounds, they will each brmg to the clagsscoom: parncu-
lar strengths ané\ways of handhng chlldren that can be ren- .
dered more effective by an understandmg of attitudes con- .
cerning discipline that are different fr?m their own,

. /_‘

« WRecognition of special a.bﬂ\ues and achxevement in
adults as well as in children encou-tages the expansxon of .
individual development and the success\of group pro;ects.
Personal styles will vary, ‘And children themselves differ,
each one from the other, and need therefore to be approacned J
in a number of dif'ferent ways, They also changeifrqm day'
to day as they respornd to conditions at ho;ne,‘a new dis-
covery, name-call‘in.g in the playg_round, the géne:ral clasis—

room atmosphere, and other influences,

3

In giving support and inspiring a child's xmag;na-

tion and sense of wonder, a‘' delicate balance of fxrmness a.nd
affection will come into play, as will a variety 6f.-ways of o
approaching children, The only constant guideline in making"

decisions in the classroom is, for both assistants and ,
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1.\ Community Assistar,{t Trainee
2. Community Assistant .

/

3, Sénior Community/As sistant

)4 Career Community Assistant

3
L

5. Parent Activities Coordinator

, /-

/

-
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6. Coordinator/of Volunteers

v /
3 -

. !
7. Social Worker

and/or

Psychologist

8. Community Ser rices Director

A COMMUNITY SERVICES LADDER

4

. (Aide I or Family Worker)

(Aide If or Family
Assiéta;lt) '
(Assist;nt or Social
‘Work Assoc i,é.te)
(Associate or Social
Work Intern)

(in Head Start agencies
serving at least 300
children)

(in Head Start agencies _ - P
serving at least 600 .

children)

(one per évery 50 to 150

children)

(in Head Start ggencies
serving at least 200
children)

(at:least part-time, or

full-time i !

ge:.cies
* and/or . serving at least 300
v children)
Psychological Services Director (in Head Start agencies‘ -

[}

serving ~t least 1,000

children) .’

:

-
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THE COMMUNITY ASSISTANT: TRAITS, TASKS, AND
TRAINING

¥
-
—_ - “

Community assistants or aides, in the words of :

Head Start, ""act as the eyes and ears of the community; and

‘keep the program staff alert to the needs and problems and

goals of the community in which they lwe."17 Community
assistants have a genuine interest in the well=being of the
community and a natural £1I1ty to communicate with others.
They are part1cu1ar1y aware of the external causes of per-
sonal and fan?ily difficulties, such as a lack of food, clothing,
or heat. Some programs recommend that community assist-
ants be oriented to group solutions to poverty and cpm}nitted

to ‘changing social conditions. Others suggest that they have

a certain tolerance fo'r hostility and a combination of sensi-

tivity and objectivity. Ideally, they should have some past.

experience in caring for children.

Community assistants are key persons in identify-
ing the children in an area who are in greatest need of the
Head Start program, and in agsisting the parents of Head
Start children in gaining control over their lives, They
therefore need to have the capacity to develop skill in in-
terviewing—in giving and getting information ina diploma t~
ic manner—and in listenirtg to and discussing the concerns .
of pa.ents, and giving appropriate assistance in meeting
these concerns. Because of these responsibilities, com-
munity assistants must have or develop a sense of what in~
formation about farnilies should be kept cenfidential, as well
as the ability to guarantee this confidentiality throug‘h both

words and actions. — .




LOCAL GOALS

DEFINE CERTAIN
TASKS,

TRAINING AND
COMMUNIT Y
ASSISTANTS

" more jian one community agsistant, the activities of the

members, so can community assistants increase their un-

w

Ge/nerally, the tasks of community assistants will
reflect local conditions, needs, and program,go/; as de-
termined by Head Start parents E?{The tasks listed
below are meant: e’a/s;;;pfli:zdt‘:: possible range of
activitiés of commum‘t‘;s;rvxce “staff members. Many of
the same tasks will be performed at different rungs of the
ladder, even though staff members take on additional re-

sponsibilities as their skills are increased. If there is

assigtants may be divided according to the types of work the *
indiv}duals holding these positions prefer and are best suit~ ~
ed for, Just as for positions on the teaching ladder, the ac-
tivities of community assistants should be defined in job

descripti‘bns that are based on task analyses.

Training for community assistants should be action-
oriented, as described in the first booklet of this series on
career development in Head Start, This tra-inip'g includes
principles of child and adult development, as well as skills
in working withi‘adults, Regularly scheduled staff meetings
can serve both as a time to organize work and a time to have
discussions directed toward the development of skills, And
just as teachmg assistants can benefit from devctmg specif-

ic days to advising and observing the work of other staff.

derstanding of their role and the goals cfa center by work-

ing with different members of the teach.ng, health, and ad-

ministrative staff as part of the regularly scheduled {n- . >

service training. (See also the first booklet in this series

on career development.)
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THE COMMUNITY ASSISTANT TRAINEE (Aide I or Family
‘ Worker)

During in-service training sessions and while on
the job, trainees or aides learn, amOn?othengs, how

to develop their relationship of trust and confidence with

‘members of the community and how to fdentify t:amily and

community problems. Listed below are a few examples of

other activities of the trainee:
r AN .

-- becoming acquainted with the philosophy and
\ - goals of Head Start )

-- becoming acquainted with and learning how
to use a numbér of community organizations
and municipal social service agencie= as re-
sources in assisting families

-- making home visits with another staff mem-
ber and establishing contact with families

in the community in order to:

- recruit childyen S D)
- encourage families to bring their children
- to the center and participate in the Head
Start program -
: - gather basic information
- assist individuals in filling out forms(
for school enrollment, employment,
workmen's compensation, medical
services, etc.
- insure that children are cared for when
parents or other staff members must be
absent from home to vigit clinics, attend

courses, etc.

h




{
help parents to obtain needed appliances,
furniture, or other necessities at reason-
able rates, (This can involve settixig up
thrift stores in the center. Volunteers
can be paid from such a store in kind,

if appropriate.)

attending and then perhaps reporting on meet-
ings with parents, other Head Start staff mem-
bers, local agencies, or groups such as
church organizations

doing some clerical work, such as cataloging
and filing information

attending in-service workshops and individual
or group conferences ea_ch week -
participating in. sessions-concerning the con-
tent of in-service training and career de-

velopment !

If trainees enjoy this :iavork and function well in it,
it is reasonable to assume that they will want to remain on
this ladder. If they do not have a high schosl diploma, they
are probably working toward the equivalent to it. Trainees,
or community assistants who have gone beyond the trainee
level, may, however, indicate in conferences with the ca~-
reer development coordinator that they prefer to work in

another service-area in Head Start, such as teaching,

health, or administration.

If transfer to another ladder is possible, the ex-
perience already gained on the first ladder should be taken

into account. Staff member- also may want to trade posi-
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tions for a certain amount of time in order to develop addi-

tional skills and try out'new roles. .Diagonal transfer would

nﬂ"”m\lh

‘occur if a co'mmimiiy asgistan{: (aide I) became a teaching
assistant (aide II), and so on up the ladder, Horizontal
transfer would occur if a community assistant (aide II) be-

came a teaching assistant (aide II).

~ E]

/ THE COMMUNITY SERVICES ASSISTANT (Aide II or Family

Assistant)
Once the trainee period is completed, the tasks and
responsibilities of community assistants broaden to include

activities such as the following:

-- making a systematic survey of available
social services-outside Head Start

-~ consulting teachers concerning the various
needs of the childr%n

--- arranging with parents for home visits

-- discussing with parents their needs; helping
parents obtain assistance when necessary

.- xhelpi‘ng parents in the mornings, if necessary,
prepare their children for Head Start or school

-- accompanying families to other social service
agencies and acting as their advocate if
necessary /

-- assisting parents in learning how to make com-
r.nunity services and municipal departments
work for.them - )’

-~ negotiating on behalf of Head Start families

with landlords, creditors, and social service

agencies
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-~ helpihg fumilies find better housingior im-
proving conditions of present living quarters
(which may involve filling out application; or
organizing community members to partiéipate

- in projects to{'repair homes, etc.)

‘-~ informing parents of their welfa,x;e‘and civil
rights, as well as of general services to which
they are entitled by law

-+ explaining to parents their responsibilities

and rights in Head Start; enéouraginé parents‘
to participate in decisions concerning the con- :
tent and direction of the prolgram
-~ organizing members of the cémmunity to ‘
engage in communit;, action; learning ways to
overcome resistance to change 2 ' :
-~ attending in-service workshops in individual »
or group conferences each ;veek 5 . {
-- participating in sessions concerning the con-

tent of in-service training and career development
%

[

As a result of t};is work, skills in interviewing and
recording (taping or writing) are sharpened. Community
assistants (aide II's)(,im‘part and gather more complex in-
formation and begin to interpret non-verbal as well as ver-
bal communication, Daily they engage in informal counseling,
providing support to those who may otherwise be unrzached’
by traditional services. Often the roles filled by individual
assistants will be determined‘ by a particular solution that
a situation demands,

In helping community members make services‘
wbrk for them through organized, well-planned action, com-
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munity assistants help parents to see that they can exert
direction over their own and their ’children'?,lives. Parents
come to see that they don't have to accept demeaning treat-
ment and to know how to handle situations’ that previously
seemed too difficult to deal with. Hospitals, schools, and
social service agencies which, like Head Start, answ.er to”

or are accountable to the people served, rather than to those

"who deliver the services, provide the means for pgople to

develop the will and strength to improve- their

"

i

“Accountability or community control, however,
works only if community members are provided with ngtes-
sary infprmation and if théy have experience in discussing
and actiné upon public questions and community projects.
Community assistants.in Hea@'Srtirt help to provide this
sort of information and experience. This might involve
activities such as distributing leaflets to all apartments and
houses inixeighborhood, holding parent or community

meetings, petitidoning a government or social,service agency,

or participalting in the efforts of a number of groups—~pro-
fessional agd paraprofessional—which are committed to
achieving mmon goal, In this way, éuestions related to
adequate segrices, training opportunities, career develop-
ment, credentialing requirements, community. control,

fund;ing, eté., can be dealt with,

X




W

ERIC

A 7ot provided by ERic:

WHAT IS THE
ASSISTANT REALLY
LIKE?

THE SENIOR COMMUNITY ASSISTANT (Assistant or Social
Work Associate)
Community assistants who reach the senior level
have had extensive experience in learning new skills and in
developing new 1nd1v1dual sensibilities and talents, The
quality of their work is offen a reflection of the range and
depth of their sensitivity, generosity of character, and
sheer emotional and physical energy, Many react intuitive-
ly to others with grace, tact, or firmness, as the situation
demands., They are aware of and responsive to any number
of strengths, conﬂicts,\and concerns of othe;s. They have
learned, in in-service training, how to-make the most of a
home visit without offending’the parent or letting indica-
tions of problems or possible solutions to problems slip by,
They are tuned in to growth—its patterns and pace—within
children and adults, Whlle giving support, they assist

others in becoming mdependent. .

~

=
. The tasks of the senior commurity assistant are,
therefore, numerous. The skills ngeded to carry out these
tasks are highly refined ones. A senior assistant ma):;
serve as the parent coordinator, sometimes called the par-
ent involvement director or specialist. In this capacity,

some of the assistant's activities might include: ™

’

*

-- organizing parents' groups '
== coordinating other staff resources in

support of an activity

LY

-- assxstmg groups in establishing parent

education activities

»

e
-
f
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providing parents with information, supplied

by the career deveIOpIﬁent coordinator or teamni, '

concerning employrﬁent and training opportunities
organizing parent-school’communities to visit
schools and obtain information and seek rele-
vant action on courses, texts, equaliiatiOn of
standards where necessary, and other policies
which affect their children . i

providing information regarding school

‘rights, voter registration, welfare rights, etc.

It is rec&mmended by Head Start that the person

who fills this position be a parent from a low-income fam-
ily who is, among many other things, a good listener,
effective in motivatiné others, articulaté, and skilled in
building relationships with all types of peqple.18

Other acg.vities of the senior c0mm'unity assistant
’ R
. might include:

|

-- helping to anage for legal counsel or other )

* assistance for~families faced with eviction,.
wage garnishments, repossession of goods
by a creditor, etc.

-- finding out why children enrolled in the pro-
gram do not attend regularly; Qé,oviding -
‘assistance .in removing difficulties which
prevent regular atteqdar;cg

-- getting families assistance in filing formal’
complaints against a landlord who willfully

- .neglects to complf with provis{ons of health
or housing codes; acting as the fz;mily‘s 7

radvocate if necessary

-

——
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-- discussing problems with eyoungsiers who have
: dropped out of school or run away from home;
helping to find ways to get needed advice and
assistance for them
~- diagnosing as well as identifying problems
. © ~= Preparing reports for the Head Start staff,
and rhaking ;ecomm‘endati'ons
-~ keeping referral files
-- attencii\sg,-in-sgrvice workshops and individual :
or group conferences each week Tt
-=- participating in sessions concerning the con- .
tent of in-service training and career development

. . -- assisting with parent education
) i

Such work and other'leaf;ing opportunities qualify
senior assistants to help train new community service
assistants, At the same timé, assistants may be taking
.courses ':onductegl by a college at the Head Start center or

given at a nearby university or college.

z

THE CAREER COMMUNITY ASSISTANT (Associate or Social
. ; . Work Intern)

By the timeé community assistants reach the ‘leivel
.of caréer assistant,“their basic tasks have been clarified
accdrding to the guidelines of a center's career development
plan and according to their own resourcefulness, percep-
tions, and initiative, Their role as trainers becomes more

significant and their program of college study should be
well under way.

2

fm.w

ot ha




A

REQUIREMENTS
ACCORDING TO
HEAD START
GUIDELINES

THE SOCIAL WORKER

-

In larger programs the community services ladder
include a social worker who should have approxi}nately
the game formal qualifications as the community services

diyector, According toiHead Start, there should be one so-

_cjal worker for every 50-150 children served. The tradi-

fional activities of the social worker have been in the fields

.of group work, case work, and community organization,

Today in social work there is less and less of a'separation
between work' with the individual and work with the environ-
ment in which individuals live. In Head Start, the new role
of the social worker would include serving as a trainer of
community assistants and as a resource on career develop-
ment in all of its aspects. In this new role-the social worker
is more similar to the community services director than to

the traditional case or group worker,

THE COMMUN’ITY'SERVICES DIRECTOR OR ,
COORDINATOR

’

-

Agcording to Head Start guidelines,'the require-
ments for hold.ing the position of sqciél or community ser-
vices director include, "ideally, a professi.onai; degree in
social work and substantial experience in comparable pro-
grams,” where competence in working with low-income fam-
ilies has been demonstrated, '"Minimal qualifications are
three years of experience or training in welfare or commun-
ity services work,'" There should be at least a part-time
community services coordinator in small Head Start agencies

i9

ora full-tizne coordinator in agencies serving 300 children.

-




or ethnic groups and income levels, If there'h ppens to be

cial services coordinator should fe
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The community social services.director or co- -

ordinator should be at ease with persons from all cultural -

- -}
more than one language spoken in the co

either of them. As for all He Start staff members’ per-

‘sons appointed community or social services directors
»

should befthose WrecogniZe and respect the strengé?s

. ‘ 7 ° , C

and potentials-6f i::t:hers.20 ‘ 4 L
/7 . :
{ .

The responsibilities and tasks of the community

- - - - Y

se:rviceis coordinafor are carri.ed' out with the-assistanceof———r —
community assistants ;nd?;n largéf programs, with social P ,
workers. They include: ) !“ S ' = o )
-- planning with parents the parent activities ‘ . .
program, if there is nq parent activities T
coordinator N ’
-- organizing and coordinating the use of volun- .
teers, if there is no céordinator of volunteer; )
-- training community assistants , —_— ) ) X .
-- acting as a resource for the career develjop- -
ment program of a center; assistin’g/;; the )
. implementation of the career development . )
program ‘ ,
-- adapting jobs of community assistants to their |
individual strengths, without preventing them
' from experiencing the entire program .
-i identifying the children in greatest need of
the program .
-- insuring that the community is a'wzire of the
Head Start program and that parents are aware
" of their responsibilities and rights in Head ‘St%r{ ™
. % -

i
E 2
A
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-~ insuring that there are scheduled contacts

-~

with the families of all the children enrolled
in the center . )

-- facilitating parent involvement in medical and

‘dental programs

o

-~ assisting the parent education program
-~ working with pareats and\staff to assimilate
the surrounding cultural patterns into the
center's program ’ _
-~ coordinating the community services staff's
: - . participation in relevant aspects of program
planning for the center as a whole
-- establishing cooperative relations with

other social service agencies

The dutiés of tHe community or socia® services
coordinator will vary according to the programs of par- |
- ticular centers, which should)be det~rmined by local needs.
The coordinator is.usually ir. charge of the direction and

5 admiristration of the center's services'to farilies, which

cover problems of medical care, housing, welfare, and civil
rights, Formal or informal counselii..; services are usual-
ly provided, which encom ,ass vocational, personal, family,

and marital problems, The community services director

also works with other organizations to effect the delivery
of social services and bienefits which are mandated l3‘y law
: or by basic standards of deﬁcency, fairness, and eqhality.
. L -
The responsibility of the community services di-
rector ‘(and the sodial workers in 1z rger prograr.ns'; for
training community acsistants is a primary one. As corn-

munity assistanis gain organizational skilis as well as
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AND IF THERE I8
NO PLACE TO GO
IN HEAD START
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AN
'speci}ic skills in véorki:xg: with parents, the community, and
children, their r-espt‘ansibilities for the overall social ser-
vices program can increase as well, For example, one
Head Start ’comm'\mity services director in an urban area
sees her role as that of preparing her staff to be :able to ..
take charge of the community service's program, drawing

on the resources of a .professional : onsultant whenever

‘necessary.” This community services consultant would then

be available to offer his or her ser 'ices to a numbexr;of Lro-
grams., A Head Start director in an urban center sces-his
role in a si‘milar way: that of preparing his staff to evént_u-
ally assum the responsibility for directing that particular
program.

COMMUNITY SERVICES LADDER SUPPORTS

3,
Y

¥

A\

Y
kN
-

Opportunitizs Outside Head Start

Gettii‘(g together the right person with the right job~
can also be z;z:complishad by looking to job and training op-
portunities outside Heac‘i Start as well as ingide. Such pos-
sibilitie:s can be considered at any point in a program as-
sistant's progress up a career,ladder in Head Start. Trans-
fer to agencies cutside Head Start should occur, however,
only when it is certain that adequate *opportunity in terms of
salary, training, education, career’ladders, and other com-

ponents of career development will be available,

In order to be aware of emploviment and traiming

opportunities in the community services outside Head Start,

3
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career development coordinators and committees can es-

tablish contact with a number of agencies. If certain of the

agencies are reluctant to accept Head Start experience as

A}

Sw

-
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valid trairing, or to employ auxiliary personnel, committees

- K might decide to make specific proposals, in cooperation
with other groups possibly, to those agencies in question.

P Information on money available for programs emiﬂoying

. paraprofessionals should be gathered before approaching

other agencies.21 Listed here are a number of types of

outside resources that could be important to the career de~-

velopment of community services staff members:

hospitals which employ "health aides" as in-
formal counselors and‘;:ommunity organizeris
(OEO offices can subpl}f a list of those hos-
pitals in a partitular area which have special
government grants for the development of

2 :
programs that involve the community)

hY
industries and businesses which have intro-

d i * _ . . - = =
duced training programs in which individuals
are hired as "interpreters' to facilitate com-
munication between trainees and company

. . . . 2
personnel and to assist in training 2

public and independent schools '+hich employ
paraprofessional personnel in a m1 ber of

capacities such as:

-  school comumnunity relations assistants
- family workers, assistants

- pareni prograrn assistants

- auxiliary trainers

-  schoel sodnselor assistants

ny
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1 __/’\’-‘i‘
-~ health office aides
- '"teacher aides' who actually work as

school’social service aides or assis;xk
’

»

-- private social service agencies -

-- local offices of state employment services,
particularly the divisions responsible for re-
cruiting social service, health, and educaticnal

i i 7 personnel

/
-- locdl Community Action Program (OEC-CAP)
agencies .

==° local Manpower Development and Training

Administration offices

, -- local police departments where pilct pre jects
\</ ~ . have been established in which paraprofes-
. sional counselors are hired who work with

'alleged offenders who are placed in jobs,

rather than tried in court and possibl.y

imprisoned23 -~

-- c¢ity, county, and state welfare or social

service departments .

Ve

Many states have incorporated into their depart- \
NEW JOBS IN DE- ments of welfare three or four positions to be filled by non-
PARTMENTS OF degreed persons who have been given a variety of titles, such
WELFARE as human service aides I, II, III; social service aides I, II, IiI,
iV: case aide trainees, case aides; welfare aides I, II, III;
homemakers: day care aides; community service aides;
commiunity workers; program aides; program workers;
clerk aides, ete, Often these positions are meant to be

filled by people who are or have been welfare recipients,

a

]
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. Entry level positions normally require no experience or L
training. The second orgthird positions on such ladders ..
usually require a high school diploma and/or experience

. at previous levels. Specific information on salaries, qual-

~

ifications, and ladders or job titles in a par’gicular state

/ can be obtained by contacting: ) .
- , The Office of the Director, ,
- . - . State Depar;ment ot Welfare, y

Cap{tal and State

'

-

All states are meant to have such positions as of
July 1969, in accordance with the 1967 amendment to the
Social Security Act (PL- 90-248), which stipulates that all
public welfare departments are required to emp;loy, as
service wor%&e'rs, welfare cliernts or other persons from

low-income areas. Guidelines set up by states may or roay
,—“_’d‘_ﬁ_'

“not be the same as those adopted in particular cities.

—

Therefore, it may be necessary to contact the local office
in order to find out what positicns there are in an area as
well as what ;;ositions are open.

y The programs of many states include in-service *
ALABAMA'S *  training and career ladders, Alabama has four levels of
HUMAN SERVICE positions which are designed to be fulfilled by persons who

LADLER do not have a college degree. These positions include:

- Human Service Aide ! . (no experience or training is
. required)
Human Service Aide II {exparience as an aide [ and a
sixth grade educition or the equiv-

alent to this are required)

ERIC ~
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Human Service Aide III (experience as an aide Il and a
high school education or the equiv- '
' * zlent to it are required)
Eligibility Technician (experience— in interviewing and
.investigating and.a hig?x school
" education or the equivazlent to it

are required)

In the Alabama program, in-service training is
provided at each level. At thg entry level, where aides par-
.ticipate in individual and group conferences, training ses- -
sions include the development of basic skills, supervision,
and evaluation, Guidance provided aides il and III is less
formal. Aides IIl assist in training aides I and are indepen-
dent in carrying out daily work. Whenever necessary, they
receive assistance from sccial workers, Eligibiiity tech-
nicians receive training in interviewing techniques and the

application of policies,

New York Citv's Department of Social Services
CREDIT FOR WORK  (previously the Departnient of Welfar: ) has hired and
) EXPERIENCE trdined approximately 550 case aides, all of whom were
previously welfare recipients. About 250 of these aides re-
ceive time off to attend courges at two of the city's commun-

< ity colleges. Responsibility for the students' tuition and

fees is assumed by the city's Human Resources Administra-

tion. One coliege gives 12 hours' credit for the aide's work

experience and, once the AA. degree is completed, all |
credits are transferable to the city's four -vear colleges,

enabling an aide to continue for a bachelor's degree if he

8¢ choOoses,

ERIC

Aruitoxt provided by Eic:




WHAT TASKS TAUFR
UP MOST OF A

SOCIAL SERVICE
AIDE'S TIME?
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Among typical tasks performed by a case aide are:

-- assisting individuals in finding better housing

-~ taking care of children while parent talks
with case worker

-- providing emergency transportation

-~ escorting newcon;ers and elderly people to
hos;;ita.ls, shopping centers, ctc.,

“- anstv,eri;g phones; giving information

- keéping fact sheets up to date

-- assisting clients in filfing cut forms

-- talking with clients

Aides, such as those in Alabama, may also perform house-
hold and home manageme¢nt functions in the homes of wel-
fare families or seek out youths and inform them of train-
ing and employment opportunities. Other aides, working
in cooperation with a case worker or social worker who
serves as a regource person, may have extensive contact

with the welfare recipients.

A study made of it%e services provided by welfz-e
gervice aides in Californi‘é indicated that counseling was
by far the highest on the list of tasks perfrrmed by aides,
The ¢ unseling engaged in by the aides covered the follow-
ing areas: budgeting, shopping, and money management;
nutrition, cooking, and homemaking; marital problems; em-
Ployment; persorial hygiene and grooming; child care: the
use of cor-nmunity ser\‘/ices; client's relationship with tize

social worker; and, most frequently, general topics which

allow an individual the opportunity to express himself ahd

give an aide the opportunity to provide encouragement.24
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In order to benefit from programs outside Head

GATHERING AND Start, a systematic way of gathering and filing information
ORDERING IN- should be devised by the career develt;pment coordinator.
FORMATION When information is readily available, the opportunities for
g Head Start assistants are improved, as well as the seryices
which benefit from the experzence and commitment of .. <

these assistants. ] IR
The potential contributions of community agsist-

ants are far-reaching, As stated by Dr, Alan Gartner and

Nina Jones of the New Careers Development Center, "a

neighborhood worker who has spent two* years in a\n\exgh-

borhood center performing the tasks of réferral and out-

reach cannot be said to have had broad expenenc/e—w«}tlﬂin

the CAA. Yet this neighborhood wor'ker, tb\'ou"h a.com-

bination of formal trammg and on~- the-;ob experxence ‘ran-

be a supervisor of other neighborhood workers, a tra;mer, ) ‘ L
a counselor in a Job Corps centér,.a coordinator of home-‘ n ’

heélth aides or home- school technicians, This neighbor-

hood worker is potentially a director of a nelghborhood

25

center.! . .
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Going Up the Community Services Ladder: Some Examples

Mr. C's Kids Will Go To College Because of His

Supplementary Training

a
s

Before his appointment in 1965 as a teacher aide in

Head Start, Mr, C held several jobs under the direction of
the Tribal Council of his reservation, ranging from police~
m;an to classroom aide in a remedial program at the com-~
munity high school. These generally were terminated as
funds expired and allowed for no long-range planning for
himself and his family. He had an acknowledged talent for
representing his people in the Tribal Court and winning *
their cases. This was a service which he provided free to

people who could not afford the costs of an attorney.

A position for a social worker aide opened at one

of the reservation Head Start centers in 1967, and he got it.
This allnwed him to deal more with the public and to use
his verbal skills to the advantage of the families at his cen-
ter. It also provided him with mofe independence and flex-
‘ibility, which he used to organize parent-centered activities
in the community. He found that many pg&fjle were coming to
him for advice and counseling. He was himself being coun-
seled during that time,

. .

That same fall, he enrolled in an off-reservation
course in family development, Since it had '~en more than
20 years since he had graduated from high school, he found
this experience highly motivating. 'y the time he had f{in-
ished this course, his Head Start program had begunr a sup-

"plementary training program sponsored by a university
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within the state. These classes were held on the reserva-
tion, and he enrolled in them. By then his schedule in- i
cluded a full-time job (which often meant working nights
with parents), tribal affairs, and his family,

]

During tbe summer of 1968, he spent two months
at the sponéoring university as a full-time student. When
he returned, he applied for a newly created parent coor-
dinator position in his program. On the basis of his per-
formance at work, his involvefnent in the supplementary
training program, his participation in community projegts,
and his fluency in Sioux and English, he was chosen to =
fill the job,

N 2

As pa-ent coordinator, he was able to adapt many

of the skills he had learned in workshops, in-service train-
ing, institutes, and classes. Through the years, he h-d
beemable to go to several people within and without his
program for personal and professional advice, The sup-
port that was available to him haé helpéd Bim to now give

support to others.

In the summer of 1969, he and bis wife returned
to the university, where he continued classes in the sup-
plementary training program. His wife had gotten her
G.E.D, through a tutorial program f_‘-onducted at the Head
Starti center on the reservation, and had also taken a cours
for credit in the Sioux language that was offered through
that same program, Mrs, C began to become interested )
in her own career development and enrolled in a psychoi-

ogy course. She now attends classes on the reservation

and is hoping to become a counselor,
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‘choice, he considers teave,gxing, because he is concerned about

' ., C's goal is to continue with his education and .
become eithér a social worker or a counselor, As a second 1
the education of the children on the reservation.

He comments, "I never had any initiative or am-
bition to continue my education until I started working for
Head Start, and naw I have achievedssom"ething like 351/2 ) >
credits toward a two-year Associate of Arts degree in early Y
childhood education, It has really changed my mind to know
how important education is and to continue it with my chil-

dren. £ mean, I am going to see that my children are educated

and receive the opportunity,” -
T

X

From Head Start Cook to Community Organizer In A Private

-

Agency
}

\ % . ~
\ Mrs. B became a Head Start parent v.. - one of her

)

five children was enrc-)lled in an urban Head Start center.
She participated in parent activities and hclred to plan and

-

carry out projects with other mothers. When the/center’

was e:nploying a commumty resident as a cook; of£1c1a11y
called a ''"parent aide," Mrs R applied ‘for and received the
job. She worked in this positioA for about six months, after
which personal circumstances obliged her to sto;; working. |
Two months later, she again participated in Head Start as an ’ 1
.

elected member of the center! s; parent Policy Advtsory Com~-

e Py

mittee, of which she became chairman.
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As a member of the PAC, she took part with other
narents and the d1rector in préeparing the application for
fundlng, which involved d1scuss1ng the needs of the commun-
ity, planning new programs to be introduced, and deciding \
when the center would be closed for the holidays of their
multi-ethnic commumty. These meetings w)ere a tralmng
experience for everyone involved, Mrs. R was also a rep-
resentatwe to the-city-wide Head Start Policy Advisory
Commxttee.

» i

- During this time, Mrs. R went to school 20 hours -
. pér wegek for two months to prepare for a high school equiv-
alency degree. Upon completion of this certificate, she was

hired as a tutor in the adult education program she -attended,

She worked as a tutor for two months, after which the program
was phased out.
. .
This study, and the experience of actively parti-
cis'ating or the center and-city-wide committees and of
ha\"ing children in the Head é§tart program, provided Mrs. R
with the background to fill the position of ""{follow-through

coo mator at her Head Star. center. This posxtlor%was rin-

troduced into thi, center's program by the PAC to pr ovxde
assistance in helping parent$ ¢ad chs\dren to adapt to the

public schools.
\

As the follow-through coordinator, M(rs R ar-
rarged visits to the pubhc schools by the Head Start chil-
dren, parents, and teachers in the spring, before the

children were actually to be admitted to the schools. Par-

ents were also encouraged to Jom the P,T,A, of the pubhc

schools during the year precedlng th. chxld's enrollment,

b
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ard to continue to operate as a group that élréady had had
experience in making-.decisions and taking collective action,
In this way, parents were made aware both of the possibil-

ities of influencing the policies'of the schools and of the

_problems the children.might face in“the schools. In order

to clarify current issues, Mrs. R would meet periodically
with the 5rin6ipals of all the schools where the center's

I

children were enrolled,

An example of the sort of action in which the par-
ents engaged was the project to imnprove the quality of lunéheg
served in one school. This involved, after a number of pre-
vious efforts, a visit by two busloads of purentf to the ci‘y's
Bureau of Lunch,Servic(es. As a result, a temporary com-
promi/se sc;lution was agregz;i upon and a promise was made
to the school and parents to provide hot lunches on a perma- A
nent b’a.sis."" Another action which required a good deal of
planning involved the introduction of a Montessori-trained _
early childhood teacher into one of the neighborhood public ;
schools. This Eerson had previously worked at a private

school in the community.

, A second responsibility of the follow-through, coor-
dinator was to work as a resource person for the center's
parent Policy Advisory Committee. In effect, this meant

that Mrs, R was the parent coordinator. She assisted the

/o .
parents in putting tcgether programs they wanted to par-

ticipate in, worked closely with the family services staff in

* As a sequel to this effort, once the tgfiporary solution
was terminrated, the oid program of c¢ld lunches was

again instituted, and further action will be necessary to

H

obtain hot lunches.

~
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h-elpi,ng parents with personal and vocational problems, and
acted as the contact person for information us~ful'to’ Head
Start fathers a;nd mothers both, about -job openings in the ,
comm\mity.l// j

In carrying out these reSpo'nsib{Iities, Mrs. R cor-
ferved clasely with the director-of the center, who provided
gt}iaance and infoﬁrmal training in group and individual staff
meetings, The director was available to resﬁn?nd to cffuestioz:zs,
give direction when necessary, suggest outside resources, énd,
in-general, give organizational and personal support. As a re-
sult of efforts on his part, Mrs. R and.two other parents re-
teived scholarships from a co amunity agency to take one
non-credited course, entitled Social Work Aide, at a private
college in the city. At this time Mrs. R decided that she
would like to couatinue schooling if at all possible.

: . §

After about a year as the follow-through and parent
coordinator, Mrs. R had the oppoi'timity to transfer from Head
Start to a private, nonprofit community service agency where

she is now a staff member working with others on community

organization, This position was created as a rgsult of dis-
cussions between her Head Start director and the community

service agency.

Mr: R's job as community organizer involves work-
ing with parents of children aitendirg the local public schools,
They discuss together their rights as citizens and as parents
of s":hrooi children, and then plan and takKe cclléctive action to

ir.plement changes in the community and schools, And as a

representative from the community on her'local Head Start <




.
,

Policy Advisory Comm{ttee, Mrs. Rumsures the coordma-

tron of the community agency and the Head Start programs.

“
i . . <. -
‘ One of the conditions for filling this position a

N community organizer is that Mrs. R take nine college cred\\

its each sem=4ter in a regular college program, In order
to do this 20 hofrs of her working week ave set aside for
classes and study. She 1s»pa1d a full salary an,d is respon-
sible for all college fees. : This 'work-study program will
allorw, her to work for a B.A. and become a degreed s_oc1al

7

worker. .

A Parent Becomes the Director
g j ; .

IR

’

A mother of three chrldren, Mrs. D volunteered to
work with the program of a small Head Start cenfer located
-in a public housing developrr?ent in a large city x:tere she
lived., There she assisted _va\rrous staff members by

et s \ . . ,
substituting in the cfassroom,\attendmg meetings and then

repoiting on them, working in “‘ie kitcheén when the cook was

-~gick, and provrdmg her help wherever needed, Several years
' prror to her Head Start actrv;fy, she had had-one year of col-
lege in the Soutk and planned at that time to become, a teacher.
She‘had also taken a business course after moving away from
herrhome'éta\te. ;o
. 7

Almost a year after Mrs, D's daughter entered Head
" Start, a position opened up in the center as a family worker,
which Mrs. D filled, She tookxcharge of all aspects of the .

parent program and assisted the famrly assistant and the

»

i

4

4
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teacher-director in'wor}c.ingﬁwith the health, housing, and’
welfare 'pro'biezfxs of the Head Start famiIies; ﬁecommen- .
_ datiohs, made by Mrs, D in cooperat1on with the staff to the ST i,
city housmg author1ty frequently helped families to be ad~ . ‘
m1tted to ‘the public h.ousmg project. After about seven months

Mrs, D'became d family assistant, and.in this capacity'her‘ ‘ .

respons1b1ht1es increased, She assisted every pa.rt of the .

+- Head Start program excepting the financial adm1n1stratzon. ; *

~
~

During the.14 months she was the\famrly assistant, she par-
ticipated in an e1ght-week leddership trammg program for
Head Start personnel conducted at a university in the.city,

A ‘ (

< .

LI o o %% Bl n il

-+ - In her 'daiI}.r work she was advised and guided by a

soc1a1 worker. The social .worker had recently returned-to.

(R TR

.~ school after 15 years' expenence to' take 3 master s degree . ° =
and was assigned to tnis center for a year' s field place- ' -

ment. Thi¥ training, which'was more, informal than formal, . e

»
»
g b b

Vi,

usually came about as a result of Mrs, D's iritiative, prob- ) ~
lems, or questions. How to deal with schools, hospitals, :

and the city go‘rernment agencies, how to rrg(e home visits

L ] T YRS

as meaningful as possible, weresg few of the areas the social-
worker .and Mrs, D would discuss. “ -
When the trainer-soeial worker completed her de-
gree, she became the directo‘r’ of this Head Start center for .
a period of two months, after.whi¢h she was offered a po- d
sition as.the Parent Involvement Coordinator in the central "
Head Start office of the city. At this time she recommended ,
. ‘ Mrs,. D, the fam’ily aseistant, to be hired{ as the-director of. / .
the center. Mrs. D has held this position for one year.: ] L “\
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.The-career deveiopment of her whole "staf.f is a ma-
JOI’ concern of Mrs. D's. The m.onthly, day-long staff meet-
. ings are usually used as trammg days. On these days con-
sultants are brought in t‘é\dxscuss everything from C'Yuld de-
- velopment to budget making. One staff "member who was a, ’
food preparation aide is now a family Worker. A family
worker for the tenter has'lmoved out of Head Start tobecome
the group leader of the welfare nghts group of a‘pr:vate con;-
munity agency., - : :
o ] ‘ i
. ‘Another staff member who was a teacher aide par:
.the@feight-week leadership training program-for"

ncxpaﬁn
classraofn assistants. She then became a family assistant,

3

< tra'ining again for eight weeks as a social services staff mem-
.*ber. She was then hxred as the supervxsor of the Q}uldren 8
room of the outpatxent clinic 6f one of the hospitals in =the are

% Mrs. D knew of thxf'opemng because a member of the hospxtal

board had been invited to be part of 'the center's Policy

&

Advigory Commltt‘ee. v

‘. 4

-3

In the work of the staff of this cer;ter lines of re-

sponsxbxhty are not rigidly drawn. ‘A parent is meant to have

the most contact’ be it in the form of counseling o? }rxendly
conversatxon, with those staff members“ to whom the parent
responds most naturally. Mrs. D says, '"Regardless of what
I am doing, T don't feel that it's too important to take out time

if t\leyf’l}he parents] have a problem." (‘ -

IS

.
Y

Mrs. D's goal is to become a eoqial_worker someday
in a private agency, and therefore she would like eventually to
. o back to college. ,She‘ﬂys that she thinks all non-degreed
. 4 -

employees in the human sel"vices Jought to be able to receive

€

+ - -

-

>
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: life,”" She says ‘that when,she wanted to be a teacher

“ asa secretary in a nearby Head-Start program in 1967,

- -
’ - b i
’ _ . P .
. M LI °
- o - ‘
; =87 9 -
7 .- . . - v
- s ' ] » : - .
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=~ 4 . - ..
college credit for the1r ‘work exper;ence. Talkmg about her <

goais,,st* D comments, I never .really knew Juntil I started

to work at Head Start what I reallyv.wanted to do with my

she thought ''it was so roble,’" the-idea of g1vmg up her hfe . - .

_ to.teaching, but that is no longer the way she feels, Rather,,
she thinks people 'shouchchoose jobs like.teaching and social
work ''not Just because there s such & poor world out there,"
but because a person feels he ¢an make a real contrxbutxon -

N\ L
as a result of the ab;lg.ty he brmge to Ehe job, - Lt
' t ) R P .t h g
. .o . « . : T - £ {

3
’ .
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-*From Assistant Head Start Director to Univers{‘ty Tfainer .’

’ [

T

b <
»
. . - .
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e < Mr. F finishegd in the upper. ten percent of his New

~ -

England high' school graduatmg c‘las’s in 1955, Durmg the -
next several -years he was marr1ed and -his fam11y grew to
mclude six daughters. He was a .self-employ'ed msurance .
rnan unt11 1966, when his f:rusmess £a11ed Mr, F lxved ina. . ’
serm-rural area where there were limited opportumt1es B
fqr.employment. Regarded by others as a failyre, he began
‘a series of temporary*onbs as a factory worket, painter, .
carpentef's apprent1ce and ﬁlumber s helper in order to ) .

provide for his’ farmly. His wife was fmally able to get work

2N

after volunteering as a parent, L . . .

TS In addxtxon to workmg and being head Qlarge
- household, Mr., F was actwe in many- civic groups in his

’ comr{numty. He was a member of the Jaycees and a cht_xrch -

¥ -

action group,-and 'had directed a Eair H{)usmg Practxces .

Commission, Witk this background he became an active .

: a - -

r

F -

-

8
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two of his ch11dren were énrolled and .he was 1nstrux‘nental

in developmg\‘a credit union ahd la\nguage classeg for. Paerto . e

W

-

Ricans in his state.

—
. - -
[rary

During the perrod df September 1967 unt11 June ‘of
1969, he contmue\ﬁ o W
and he also b?came an aéwe PAC member. He* became a‘lay
cox}sultant.and trainer for gxster .groups* ina tWo- state area,
* and partrcxpated in many meetings, classes, and. workshops. . . e

He was pa1d modest strpends for these'consultant servzces. o /

Nation‘ai Head-Start became awareé of him after he .-
had wr1tten a paper on the total concegt of Head Start which .

was publrshed in the Head Stazt Newsletter e.was mvrted . .
to be a member of Segetary Frnch’s HEW ‘Advisory Com- v
rmttee on Head Start as one “of the four Tow-mcome parent : *
members. : L N .
N ANENG
"Mr. F and his wifé worked as a teamlm atl their L ’

}
ant director of a Heéad Start progra‘m covéring two countres, ) : ’

_and to ‘becomk*éehgxble for supplementary training, ‘His wife T

&
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and enthusrastlc volunte.er in the Head Star. program' in whu:h .

LN
f - N

ork at jobs as they-became available,

. [
|
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then _became an active volunteef,

the program and her husband i in an @

/vxtahty.that had begome a hallma‘r_h of thei.v,\brev_ious group.

/

} . Mr. F's funs-year‘ﬁrogram served approxrmately
125 chﬂd}‘en and thelr parents. A large part of his time was . -
spent in orgamzmg parnnt and commumty action directed to- ' o s

ward tapping resources for the Head Start c,enter~s and workmg

N ;s

" work with Head Start projects. In June 1969. Mr'f’F moved
hzs famﬂ'"'BO m11es in order to take a pomtton as an assrst- :

he contmued to a'ssist

*y

ort to sustain the

- . »
v, . e

|
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.
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thh the state.and. regmnal Poor People's Congresses. He .
was in charge of the food program far ‘the children and ‘as- .
sisted the director in all phases of adrmnxstermg the Head
Start program. In addition, he worked closely with the ‘ca-

* reet development committees at the center and was mvolved
in the formation. of a bi-state career development commxttee

which is made up of representatzves from all Centers,

L

A ]

. Head Start sdpﬁlemen’;p.ry training became avail- -

able in thjssregion at a nearby college in September 1969,
Mr. F and his wife Have both enrolled in the college? s resi-

! dential weekend (supplementary training) program.r “He has

. -completed 26 credits at that college., It will also accept six’
credlts accumulated through a five-week career development
leadershqg traunng progré.m conducted at an out-of-state

E umverszty, as weli as six more credxts earned from another
college. c o ) o ]

-

Mr, F #ill be res1gn1ng as the assistant Head Start *

dxrector to become a tramer-student at a state umversxty,

where he vnll continue. his own careér %evelopment in terms - 7

, of college credxts and where he wﬂl assist the career de-
velopment of others. ) . ' -
.'/ " - . ' -

, Mr. F and hxs fa,mxly are now- ""out of poverty by a
slnr margm." Four years ago, after thgbank had fore-.
closed lus mortg » his family was evxcted from their
-horne dunng 3 winter in wluch h§at fznally had been pro-
‘vided only in order. to save the pipes from freezxng. Today,

he and his family have thexr own house.

‘In\‘m.‘?m‘“ [ONCEREY
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- . ' - Mr. F wants a- degree mth emphasis on leadership-

R

" development and training in order to be able to fill jobs in
Tet which he can develop personany and to provxde his la.rge -
famxly with the secur1ty it needs. Hea! Start supplemen-

tary trammg has become the vehxcle by wluch he intends

©or L . to do this., '
- & R . R N Vs -
s L . ' 4 .- . °
=, oL - AeCommu'x;itir"Ass_f_stant Who is So Near Yet So Far g
. - * } . . < T N <,
\.. LI . ‘. Y . - . . s
. A ) » Mrs. M had one child in the neighborhood Head

Start eenter of a large city when she became a family-worker,’

s ‘ . In addition to assxstmg parents in obtaanmg guxdax(ce and

services, accompanying chxldren to chmcs for exammatxons.

[

" and Jomg all the other numerous act1v1t1es of a family work-
. - er, Mrs. M substltuted in the classroém when any of the ¢
. » . teachgr eudes were not able to be there.. Th:aa experxence gave

her the opportumty to see how teachers and- social s€rvice

rd

: staff members can cgordinate thex__r work.

-
= >
- - ¥ '
. ' B

After six months as a family worke* Mrs. M became

- - . . L ,]' a family assistant, wluch meant an mcrease m the number and
. . ’ extent of her ;responsxbxhtxes and an mcrease in her salary.
~ ! ) As a famxly assistant she trained for eight weeks at a near-

N . . by uniirersity that sponéored Head Sta.z"t leadership trai'ning.
_— For a period of ope-and-a-half months, Mrs. M, aloxig with
one other pase.professxonal ‘staff ’member and a member of

- ' the PAC ran the center m cooper‘atxon w1th the’ dxrector of

.4 ‘the sponsormg agen‘ey. . A
’ . - . B * -
S I ) < P N # "

After three years as & family assxatant. Mrs, M
became a social’ worker‘s aide. Because Mrs. M. speaks.

Q S — ceaus
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. Spani"sh, she ftlllfin.s a basic need of }ier'i:enter, which is lo-

cated in a nelghborhood where Spanish is one of the languages

spoken. ’ e ' Y
[N - .o ] \ -
- " In add1t;,on to workmg as the somal Worker aide, - C

-

-

Mrs, M has. had to add. to-hex respons1b1ht1es the function

of -a health azde. At this t1me, the- pos1t1on of health a1de

is not funded but it could eamly become a full-time pomtlon.
The addition of another staff ‘member would alldiw Mrs. Mt
devote more time to her respgnsﬂnhhes as soC1a1 worker aide,
wh1ch increase in proport1on to the time she holds the pos&mn
and the trammg ‘'she receives from the soc1a1 worker/and the
director. She and the other staff members would hke to see
her become a social work assistant;" In order to prepare her-
self for that position, she has apphed for Head Start supple-
‘mentatry trammg ata umvermty in the c1ty andS»L

waiting_to be admztted to the program.

. .
.

currently

.

-
»

. Mrs. M'is further involyed in the overall program

-

".in her center, :ervmg as one of the two career development

coordmators. In tr-yméto initiate the career‘development of
» other s staff memberss s/he works w1th the sociaPworker, who

.- is the ather career development coordmator, and with the di- °
' rector of the center, Because of Mrs. M's knowledge of all

aspects of Head Start, she brings a "broad persgpective to dis-

*

‘cussions of particular aspects of the Head Start program. =
Sy o,
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Her Increased Skills Are: Needed For The, Commumty ]
Well-Bemg -

When Mrs. O graduated from hxgh school, she moved
-to the Black Hills of South Dakota. She was marrxed and be --
gan a series of unskxlled jobs as a baby sxtter, dish washer,
laundry worker,and typist. Hearing about the Head Start
program back on her resekvation, she and her husband re-

turned in 1966. She applied for a job and was, appoxnted

teacher aide.” Two months later, she transferred to a so-

cial worker aide position,'which she p;efer}'ed bécause she

felt. more competent working with adults. o

¢ e

Initially, Mrs. O had aifficult); dealing with many
of the problems which existed on the‘reref'a'tion.'She says, ©
"My Indian people are m need of help: edutation~wise, so~
cially, and emotxonally. Then I looked at myself, I studied
myself and I often talked with my husband about how 1
feally am.,! Through this introspection and experiences
with work, in-gervice trammgQ and workshops, she/noticed
'chan,ges going on within herself as well as in her relatxon-
shxps with others,

o, ' .

) One of the most difficult tasks Mrs, O performed
almost dail"y was-that of checking on the absentéeisth of the
children, ‘many of whose parents were alcéholic because of
the pervasive lack of hope resulting from hvmg conditions,
in terms. of employment and education, on the x‘eser\vatxons.
She saw to'it that the ‘children were brought to the center,
secured elothing for them if necessa:y,:and followed up on

medical appointments, However, she felt she was not ade-

quately prlepared to deal with the parents. Over a period of

¢
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two JYyears, she and the other soc1al worker gides’ attended
regular reservation meetings cn counsel1ng alcohol1c Th=

dividuvals, attended sem1nars in and out of; -state in order te.

-

become sens1t1ve to the needs of the parents, as well as té -
develop skills in. order to prbv1de effective. .assistance to )
them. Eventually, parents began to comé&q her for advxce
and she was -more r!esponszve to. their expectatmns. She says,
"I didn't want the people I talked with to think I was, fooling

them:" I wanted to l, ve up to what I sa1d "

~ -

.

e Early in «l96§h she began work toward an A.A, de-
- gree offered through Head Start supplementary training at
an out- o(-state—~unwers1ty 400 miles away. In addition to

* . participating in this pfogram, she and a group.of social

. B . - . e
service people organized and developed a course they
_called “Human Problems in an Indian Culture,' which was,

sponsored by another umverszty. "This class, espemally,“

she stated "made me realize a ot of things and opened my d

m1nd I knew where to 1mprove myself and what courses I

" needed more of" to help in the commumty. I felt I really be-

longed and contributed someth1ng to this class, because the

1nstrurtor made us feel 1mportant and wanted us to express
our opinions. 1 opened up and came out &my shell. I was a,ble
to tunderstand pe0ple." She hé,s found out that the courses she
too'k thereafter re1nforced her, new athtutles.

, . . . ‘.

Mrs. O frankly adrmts that obtaunng a degree

»

through Head Start supplementary training is a slow process.
She would like to be able to attend college full-tlme. Sheand
her husband have'no children, but they‘could not afford the

loss of income if she wefe ta resign, Her‘ husband is en- .
. \ -~ :
- - 5 L 4
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thus1ast1c about her chance to be involved in suppLeme,ntary

training, and would like to dontinue hlS own educatlon. - -

) X Mra. O is concerned about her job, and her com- : =
munxty She says, "1 doﬁ‘t like to sée people play around B : 7 .
- With the1r “jobs. . It's hke, if you never had anythlng els$ and | . -

- yoy we:e g1ven a nl\ce toy you wouldn't know what to do with

it. That\ s the way it is with these Head Start programs‘-

’somethmg so nice that 1t's too good to be true and you don't .

know how to handle it." '

"

A

s
’

o
|

.
€ .
¥ &
. - .
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eI has beén four years’ smce Mrs. o began with ~ <

Head Start. She has compléted one ‘year of cohege work, - -
‘ Her" Job t1t1e remams the same, but’ she has an adjusted sal- - . L
ary baged on the amount of supplementary training she has . 1
completed, During this time, she.has consulted with persons . L |

in the f1e1ds of teaching and s061a1 services in order to develo; /" . i

.a competency in her cl’bosen field Her philosaphy has})een.
"If I make a mistake.and someone is w111mg to correct it, N
I'm willing to accept it and push on," "’

- . . 8"
. A
.

Reacﬂlngeher current level of perYormance was no ’
easy route for Mrs. 0. The dlfflculty wis due largely to a S
cultural confhct of the Indian and non-Indian’ concepts of

-

"gettlng ahead in hfe." ‘ 7 . ' . . .
\ S / Coc, -
. Inc Indian commumtxes, 1t is ‘strongly believed that " »
- the well ~being of the ind1v1dua1 is dependént upon the well-
be1ng of the commumty'\ as a whole (and 11kew1se that ‘the
‘ health of the commumty‘ as a whole is dependent upon the
bemg of each 1nd1v1dua1). There is, therefore, a preva111ng
feeling on- reservatlons that jobs should Ke avallable to

-\




-

P

peop_le. Because of 1gnor-ance, problems have ar1s‘ea«th'\: have

/ the reservation, After I got into the\:rogram became’ deeply ~
>~ . involved, and I hope that I am capable enough to really help -

- . r ~
! i .
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_ everyone, rather than to Segments ‘of the reservat1on po,pu-
latxon, in order to give ev’eryone .an equal chance to make a. . . ) - .
. living, As a result of this feehng, it is part1cu1ar1y d;ffxcult i : ’ '
for the reservation Ind1an who hold% *job,. while ‘others do
. not, to still be accépted is part of\h1s commumty., It 1s\also
d1ff1cu1t\to deal with the feeling that JObS should be. héld only
foryshort perzod o&j1me and-then passed on to another, re-
“\ gardless of career dgvelopment,
. S -
S - ‘h / v, <
. Looldng back-on thé exper1ence Mrs. O sa1d "I would
. say- that I have gone through hell ‘working’ W1th\my own Ind1an

to be 1roned' out. Now I overlook these th1ngs 8ince I nave come

througlnth=se problems and I'can still take a lot," C e

e . . . - - .
‘ a. Ce o ) 4
Mrs. O concludes, "I never redlly knew my Indian - :

people until I got into Head Start. I never Lx(ew their. ways,

the1r needs,, or 'their problems because I way hardly ever on &

them in a way that they can help themsel‘es. I hope, too, .

that I can make them see that educationis very 1mportant .
and is the ynly way they'll ever get ahead’ m hfe. A social . _—
worker aide is a valuable job, and I wish I could do more. I'd .

like to better educate myself, I would like to have a degree : o,

e e S o i e

either 'in elementary education or social work so I could be of i
b . . . e ~ .

better service and a better qualified person.to work with )

people in.our Indian community." . - R (

S

PN ’ e
-

Note: Since this interview was complet!d}, Mrs, O has been

b

acceptéd as an intern in the Univergity of’North Dakofa e
Northern Plains Indians Teacher Corps. . //
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+ She s Sett‘mg Up Priorities Begause She's '""Not Getti y
Younger" ' _ C e AR . .
' - 3 - \:

a " Mrs. E, who is Spanish sﬁe_aking, was horn and raised
i * ~  in Néw York City. She atte.nded hiéh school until her third -
) year, and ‘was forced to'drop out bec%use she had to go to work
. " to elp support her fam11y. She held a jcb as a laborer in a
" . fac.l?ory until she was 23 years old. Then s,he married and
raised a family of seven chilc!ren. She and her children oy . ' .
° lived on welfare for several years, During this time she N
. wanted to work, but because of the size of her family and the .
-'fact that she was'uncertain about what slie /could do,. she dizl" -
not do so. In 1963, she was contacted b‘.y‘a social worker in B
«*7  her corrxmunity, who“arra;nged for, her tg take an aptitude test. o " -
< - The results showed,p‘o%ent‘ial in nursing, social work, and
Jotrrna11e.rn. > ) < e T s

! = . i ’ ’ ]

. +In 19:65, fhat same social worker became-a Head

: . Start director and suggested that Mrs, E.become a teacher -

' ~aide -at his. ceh_ter. This was a summer program that lasted
two months,' Mrs, E accepted the position of teacher aide. The

- following summer -the program re-opened, and_.Mrs. E was

hired as a famil\)\r worl;wr Although she liked working with the |

' ch11dren, the pros’pr of working/ with adults was more appeal-
1ng to her. During the fwst summér with Head Start, she had :
.contacted many parents and hd beTn able to attend training

! programs in housmg problems and|social work During the : : :

second summer she attended a fiv -vyeek Head\Start lead- i
ership training program for fam11y a551stants at one of\ghe\\ .
colleges in the city, At the tn‘ne that she had completed this . :

- session, a few of the staff members at her center left and \

she became a full-year family.assistant, - >

/ . —_—
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+ After ‘geéinning as an employee of Head Start,-bﬁirs. E

‘ began to work.at completing her G.E.D, She erfrglled' at a YWCA;
in, a prog: am for th1s _purpose. She says, "All the tirhe I've
been n{Head Start I've been trymg to get my h1gh school equiv-.

alenty. -1 went for a few weeksat night and so I dec1ded about

th/years ago to gd ahead and take the test, I pa1d out of my own

' salary. I thought 1f I was going to\pay for it, I would get better
service, Itook the test and failed by six po1nts:. I've been

s

thinking about going back to the co%\}‘_se." - o :
Mrs, E enrc;lled in a Head Start (supplementary

‘ Jtraining) Assotiate of Arts program at one 'of the univer-,
sifies in her city. Eventually she found the pace of working
full - time, caring for her family, an(% doing her homework a1'K
night so- e&haustmg that she asked for a leave of absence
from the un1vers1ty unt11 she was ab1e to restructure some
of her activities, This program requires that she compflete
her G .E.D, by the end of the f1rst year with the un1vers1ty, "

and sfle has been unable to do thls to date.

ﬂ * -

. -

Mrs. E _has been w,

and has learned to deal d1rect1y and effectively with the com-

th her center for four years,

mumty. Shé has scrved 2, acting Head Start director during

: —the temporary absence’ of one, and as director of the parent
program. Last year she was asked by the parents to consider
becoming the social services director. She declined this

offer after cons1der1ng it carefully. She feels she can deal
competently with much of the work within the social services
arga, but believes that she is not prepared to accept the ma-
jor responsibilities of a soc1a1 worker without preparatién m—’

ceived through formal educat101;1. Commenting on this, she
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says, "If enything went wrong', I would;be the one to blame.

For the extra money, it wasn't worth the headache," .
L - \ o . . - ’
. .

a

For paraprofessupnal.staff members in general

I

Mrs. E feelb thalthere is not enough 0pportumty for mobil- B ¥

ity to allow for regular progress in a chosen career. She (

views the overall career aevelopment copcept as one in A
P

which the paraprofessionals should get training; develop,'
skills, and eventually run the programs‘—themselves. She
believes that in order for this’ mob1hty to become a reality, . .

people will ihave tn set up priorities and begin to make demands, .

. \
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The Community Assistant and the Development of a Child*

. . .
- . . : -
4

¢ ) : p From timée to, t1me the commumty ass1stani will )
s

. " ~"HOW THE ASSIST-  have contact with chlldren ard w111 speak with parents who
F Lt ANT CAN RESPOND ta.lk about their ch11dren,:and 1nd1rectly perhaps, about
k TO AoCHILB ' themselves ‘as’parerts. .In accompanymg ch11dren to‘and &

. s i . from: the Head Start center, for example, §n_d' 1\n talking with ; : .
- : .

PRI §

LTI
oW W

. «{ . parents, general 'p'rinciples of child development will 2:ome
} ) ) » into play, \ The loss a young child may feei wﬁether it.is ex- . 3
- . . pressed-er unexpressed in being separated from h1s par-
. o ents during the day, is reduced (yhen assurance is ‘given .
EXPLAINING that the time will be filled with Z’Ctl\ﬂtles the child likes: f

o . .
» SEPARE;ATION_ N Ynd ,}ét &ne segaratmn is témporary.- As a result of the
wareness of r‘ botal dependency of youhg children on: g

~
By
N
-

*
Fonlogthems dod wonln s ey b
~

or

[

L - ‘l

heir mothers, community ass1stants can explam to the,

L

! : A - - ch11 “Who they (the assistants) are,.why the child is with

,.
o
L)
-\
.
-

< SO them, where the); are going, what they will be doing, and

when the child will see his mother agam. . X . >

.
N ¢

L a If assistants keep these feo@ of ch11dren n

L ACCEPTING A mind, they can then more eas11y accept hostility or d1s- ‘

CHILD'S FE“LING\;N comfort a child n?xay express when he is first thh an assist- e
ant, If the child seems not to mind the separa.tion (having o

v

e e

ek g ey
.

\

RN
3
L

already experienced contact \;}th a number of adults and -~
EXPLAINING WHAT many separatmns), it is still 1)'nportant for the’ ass1stant to

4 1S GOING ON . describe and create éhthusiasm about w \aym and will be

' . ‘ happening, In'this way, the child can more authent1cally re-

L]

- late to his surroundmgs and gain a.clearer perception of
N . . himself in relation to the}ﬁ That is why in talking to a child,
. . *

tne assistant trie~ to connect every new experience or per- . \

o B W 1 o n e 1 d U A T 8% s
-

’ son to something or someone the child is already familiar

- ’ A Witho ? X [ . . :. f%‘
. ) . * The followingpages are based on interviews.with Mrs. -
Blenche Saigs"Guiflante Coordinator, Bank Street College
Early Childhood Genter, ’

3 , . ‘
; , e . . . i v/
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“ 7 L If the assistant is to be witha chxldkfor more than ) f

KNOWING TI:IE . a short permd of time, he or she can fmd‘gout from the - 1

- N ROUTINES R child's mother (or-aunt or grandmother) d/ha.t are, the - |

: ! ) \ . . normal routmes, favor:te toys and specxal activities, etc.,

d . oo " of the child, In follow/mg these routines;, the ‘assxstant can
. ° help the Z:hxld adapt more easily to being with a newga.dult !

. L . - S STy,

Such atims is alsc an opportumty for the assistant
. ' ' \ TEACHING Héw > to ‘heip the child develop a sense of having reachable goals —
‘ ‘4 % TO LOOK AI,;IEAD\ , «and of learning things by steps? If, for example an assxsr '

\.p . ’ . ant regularlg accpmpames a-child or children somewhere. on

. ( ‘ ) ‘ foot, the childrefi can be taught how to qross streets learn-
, - /.ng one small stepsat a txme. qukmgéaoth ways,.watchmg ,

. ‘ /~for red or green lights, or lookxng ‘a,r cars. commg around

) - . ‘“the corner might be singl¢ steps that could be taughts Such

i - attentlon to s‘hfety also helps-the child to develop forethought

)
. - ) and an awareness of what- may happen if he does this or that,

L L4 - . ’
1 7 ~ \ i .

-

¥

s , = . e ~ In talking with parents, the assistants can encour-
/ . THE' COMMUNITY ‘age parents \(.o do and think about these thxngs regardmg ’
© +  ASSISTANT AND theu' children.| It is esprecxally helpful if pirents them- T,
. - < ’ THE PARENTS ) selves exp}am to the child how he or she is to be cared for - '

"

. . . . durmg the day, wherever the child may be, and exactly when® @
\ ( and where the child w111 see the parent again, ¢ X

o

{ L Assxstants can also encourage parents to ask them- t
" A CHILD XQLL \ selves why a ch}ld }(as done a partxcularithmg;when he mis- - -
LEARN behaves, Parents who have unruly children c'aﬁ"come to
' see thdt a child can learn to act.in accorda_._gse wit}; the par-
\ N ents' wishes if small things are taught one ata time, As a

re sult, the parent will have control not only right after : a
* \ N ) . - child has mxsbéhaved'bgt also as he teaches .the child, . b

h \ _ ' .

- \ -
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AT A TIME - |
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* AT HOME

-

b (XX AND IN
THF CLASSROOM.

ACHILD IS AN 7
INBIVIDUAL WHO
'NErDs. .

o

. TO KNOW

HIMSELF *
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. =  Once tﬁere is’a possxbxhty for the child to learn . .
] . L' » .

things step by step at home, he wxll be less disturbed.if he
does not happen to xmmedxately grasp whatever is' bemg .- ’

- » -
taught in the classroom. The chxld'/can come to know that :

eventually he will maeter the shoelaces, blocits, or numbers. I

o -
. -

A Y ﬁ t ) @ ; y; \‘s‘ . E -
® A§ a result, he’ comes to be able to tolera(e a cer- -

tain amount of frustration, and w.h_en he experxence’\dxfﬁ-
cylty, he will havé confidence that with time or-Practice the
dxffxculty will gwe way to success. In talking:about how

chxldren learn at home and in school, and about. how their .

L0 0 1B T ok L ' el s 3

capacxty to learn is-gradually mcreased «pa-rents can be-

. corfie aware of ways they can he thexr chxldren to be bétter -
}' p
v

*pre;iared fo&‘ scho al, "/ -

. Cdm_munitg agsistaﬁts help parents to slee their
children as individudls with specific needs for comfort, ,
security, and 16ve —not simply as someone who is angermg"
" tem or challengmg them. [fa "power-struggle" exnsts be-
.twgen parents and chxldren, it can be the goal of 2ssistant
to try to clear up those cencepts which lead to Buch a strui\

-

; |
gle. Thé’y can try to‘encourage parents to’ .see that a young
child who says "no" to the parents wishes does somot be~
cause he reJects the parent, but because he 1s begxm\mg to

b
v

-

feel a cérfain mdepen Fvnce or %utonomy. Young children ®
«who have learned recently%to walk and talk, need to assert

themselves. They do so by saying ''no," that is, by ref}xsing
A

-

re
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to 'join' themselves to another person. A child's "no'?/
separates himself from othérs and ig 4 way of expériedicifig

het

his identity and independence.
! ¢ e
-

* o




Thls is not to say that a child does fiot rieed to have
/ AND THE well defmeli limits regardlng what he may or may not do. K
OUTSIDE WORLD _ Such limits.are necessany and shéld Kq agreed upon and
‘s{ol}owed by both- parents anf® ot otbers, such as community

" g a351stants, whp ar,ntrusted,w;th h11d Limits act as

boundarles thhin w]-uch a child experiences freédom and \{(

R securlty. .'I‘hey als_o serve to protect the child frorq sheer

-

: physzcal danger. ; . . ;

. " The.fact that’ children very-often have almost no’
\_ bsee AND WHAT sense of their pwn safety is sorhething that both ass1sta)1ts
,DANG.ER IS _-‘ " and farents can be encouraged to keep 1n ‘mind. Until a
: ‘ ch11d develops forethought as to the posslﬁle consequences
of walklng on the edge of a roof or chmblng up an elevator.
oo AND HOW AN shaft,,adults need to be aware of their respons1b111ty fog the
TC AVOID IT, “7 safetéof the child end his surround:ngs. They are the,rones
who teach children about safety by explauung why so,me—"'
; thing i3 dangerous before an acc1dent occurs, and by settlng

‘\_ down"a few rules that -are meant .to prevent acc1dents. .

i
1

1Y -t P
) ,In other situations, childpen are sornetimes made
A'PARENT. HO to be frlghtened of commonplace thlngs which need not be
IS FRANK - feared such as golng to a doctor or giving hirth, This can A
’ bappen if parents tell wfute lies hbout:those things which
; they thémselves feel uncomfortable atout or about-things _
(: whikh they cannot find the rlgl/tt words té explain to a child.
. If, for example, a maother tellﬁ ‘her children that she is
o going to the doctor e’very timd she has to or wants to leave
the house, her-children naturally will come to dislike and
fear doctors. Community asslstants can help parents feel

more at ease with their own pract1cal néeds and personal
: -~
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fee HELPS A awwhes, whmh‘ mea.n leavmg the chxldren.dt t1mes. They ca.n
"CHILD TO'GROW. - . encourage the parents to be more frank with their chxldren, .

‘/s in which the parent mxght express

y seem at first too delicate or cqmplex.

. . " L " L N ’ .
] In trylng to encou::a.ge a s’oun(Prapport amqn‘g meh:-
bens of fa.m11y, the commumty assistant can keep m’mmd ’

that\,most adults, 1f gwen the ;' ht sort ot‘ﬁpportumty, 8in-

. . : and can suggest w

P

PARENTS LIKE TO
" PLAY*TOO ° X

.

‘Q .
. - kS
& - . q ?_,_'
BRI * / wrth an 3581sta0nt. €h11dren cin also take home pro;ects or
. *

games ‘that could be played)\rpi;) adults? > . . . .

*

But no matter. how apprepriate are the ,things which
an assistant can suggest to parelz, the fact w;llﬁremam

that adults are ca.pa.ble of respondmg to children to the de- .
gree that they themselve's are fulfilled 1n&1v1dua.ls. When

THE PARENTS!
NEEDS ARE ‘THE
CHILDREN'S
IéEE'DS the parents needs {in terms of efnployment medical care,
housxng,‘g\d of gaining a p081t1ve self-xmage) are met, th.e
needs of the children Lan then be.fulfilled in the, home.

. Z. - .
_ ‘. Parents-ox other ad.xlts ih the home, be they poor
...‘ WHEN or rich, can g1ve nothing more crucial to a child than af-

THEY ARE MET fection, patience, ard concern. Material objects, apart -
PARENTS CAN BE - from food, clothing, and shelter, perhaps, donot deterriine
P'ARENTS whether a‘small child will grow up to be either a whole, . ‘
\ self-corifident persox{ or a person who jis split.into many

disconnected parts—to be eitlter a person who can love or

Y

L . " a person who denies life. Only people can meet the primary )

needs of people, by dra.wmg on basic human qualities that

‘. -+
are commen to all income levels and cultural groups. And
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only the environment and_ its opportuiities for growth can

determine whether a healthy child will have the opportunity

.

to Become a healthy, indgpendeﬁt adult,

- . . - . .

. N\

- : - N, . 2

: Parents are-terribly important in creating. t.he kind
-of people that make u:f a community or soc1ety. .They
should be- made aware of their 1mportance and of the dignity
Kthexr responszbthty commands. In: helpmg parents to gain .
an accurate sense of their own worth the commumty assist-
ant .can**encourage them to dzstmgtush for themselves and .
their children, between individual and societal afazlmgs, -

between that for which the individual must answer and that -

for which the society at large must-answer, A
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’ . APPENDIX A . : VT .
‘ v - NEW CAREERS: A CHECKLIST FOR WORKERS ‘
- ’ . .
.{ ] T, - . ta T - *
New Careers Development Center - - ¢ o . *
) .New York University .
. " Washington Square _ = o )
New York, N,¥. 10003 . -
NEW CAREERS: A CHECKLIST FOR WOhKERS '
. , . ' s
) - The recent increase in orgamzed actmty of paraprofes- ]
siopals - in uynions, as well as associations of then' own - v ]
. suggests the need for a standard which paraprofessiopals-can ) . - '
v * use both to Judge their gams anid to measure ﬁrogressachleved ) B
S (A word of caution. This is not meant to be the definitive 7
. statement of new careers, and users must recognize that new
careers is 2 developmg system with new goals and tcchmques . ’
evolvmg.) - C o, ’ R i
) " INCOME Lo o , . ¢
- Annual salaries instead of houtly wages . P
e, - Salary levels above the poverty standard, preferably .
© 7 755,000. a.year or. more for r entry-level workers. Do
- -Regular pay penods preferably twicea month S-e— Ll .
- Paid-vdcagions. .+ . ST e )
- Full. fringe benefits mcludmg medical and hospltal ’ T,
s o coverage,sick leave, pension, etc. = . )
. %, WORK , . { - A
- Clear job descriptions, specifying work to be done, ’ . v
standards of performance expected, supervision pto-  * b
- ’ vided, training and education to be offered, and basis®
' of advancement. : S - :
. ~ Inclusion at all Jevels of substantive work in the field | :
S of serfice, e.g. teacher aides to be engaged in s
- instructional activities and not be limited to clerical . ; .
or menitorial tasks. - . .
= Job security, tenure, and no arbitrary lay-offs or -t ’
. termination;. .
- Right to join an organization or union of the .
. paraprofessionals’ choice whigh has the right to sole '
.o . bargaining representation. Y

ERIC ' | | 3

Aruitoxt provided by Eic: .
-

- Grievance procedures and arbitration rights.
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) T “
CAREER ‘DEVELOPMENT

~ The employer .is tofdevelop and adopt a career -
N development system including  specified steps, to

professnoﬂal statiis with an accelerated college degree.

~  Education and training related to careerdevelopment

- is to be arranged for by the employer, at np cost to
the paraprofessional.

~ “Education and training are to carried out dunng the

. 'paid work day on"a releared time basis (approximate-

 ly one-fifth of the work wektk), at a site Qﬁnvement

for the paraprofessxonals. %
’ » . ) : :
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CAREER DEVELOPM%NT MATERIALS: - - &

4

[

A*SELEGTED BIBLIOGRAPHY OF _ ' . Ce e

'SOURCES AND. PECOMMENDED RESOURCES* =~ - : S

Pamphlets, Booklets and Artlcles o - e

>

AUXILIARY SCHOC PERSONNEL Washmgton, D C Natlonal Educatlon
Assoc&atlon, 1967, 20 pp. .- , . ,

ank Street College of Education. AN ANNOTATED BIBLIOGRAPHY\ ON AUX-
. ILIARY PERSONNEL W EDUCATION. Washington, .D.C.: Bureau of; Educa-
tional Personnel Development, U,S, Office of Education, Jan;- 1969, 94 pp.t

‘Bank Street College of Education, DIRECTORY OF INSTITUTIONS OF HIGHER _
LEARNING OFFERING TRAINING PROGRAMS FOR AUXILIARY PERSON-
NEL, IN: EDUCATION; Washington, D,C.: Bureau of EducatlonaI Personnel
Development u.s. Offpce of Education,*Jan.*1969, 105 pp . :

Beal Tita; A NEW CAREERS GUIDE., FOR CAREER DEVELOPMENT OF~- .
FICERS. (To be pubhshed in the first half of 1970. ) ‘New York: New Ca~s
reers Trammg Labor/a;;oi'y, New York University; approx. 160 PP-,

Berube, Maurlce R. ED CATIONAL ACHIEVEMENT AND COMMUNIT =
CONTROL Community Issues, No. 1. New York: Institute for- ‘Com umty
Studles QueenstollegE -Nov., 1968 12 pp. L ‘ e

e R
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Bowman, Garda 4! ., and Klopf .Gordon: J.” NEW PARTNERS IN THE AMERICAN

- SCHOOL, A STUDY "OF AUXILIARY PERSONNEL IN EDUCATION, New York: a
" Bank Sgreet CoHege of Education, Nov. 1967, 21 pp. (For an expanded treat~.

" .ment of the same topic, see the book by Bowman and Klopf titled NEW CA~
~ REER'S AND ROLES IN THE AMERICAN SCHOOL,) -

Bowman, Garda W., and Klopf, Gordon J. TRAINING ROR NEW GAREERS

" \AND ROLES IN THE AMERCAN.SCHOOL, Washmgton “D.C.: Bureau of .
Educatlonal Personnel Development, U.S. Office of Educdtion, Jan. 1969;
19 pp (Lists relevant audio-visual materials, Jor extended treatment of

1 -the same topic,.see ~the book by the:same authors titled A’ LEARNING

{ TEAM: TEACHER AND’ AUXILIARY o)

Broadwell, Martin M, THE SUPERVISOR AND ON-THE-JOB TRAINING
Readmg, MassJ‘ Addison-Wesley Publishing Co.,.1969, 128 pp.

AN : -
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‘Many of these miterials,.especially pamph!ets, e available free of charge or at low cost. The .
addresses of ‘several publishers listed here are § luded in the préceding appendix. Head Start -

. materjals are avallable from réglonal offices, or, for bulk.orders, from the Head Start oftice,in .
Washington, D.C. Inquiries to the Washlngton office should be addreSsed: Project Head Start, Office . ,
of|Child Development, U.S. Dept. of Heaith, Education, and Welfare, Washington, D,C. 20201, ) ~ .

+Available in limited quantities from Bank Street- Couege ot Education, 216 West 14th areet, New % ¥
York, New York 10014, £
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/:heuvront Robert F.. THE’ USE@F TEACHER AIDES IN C'O ORADO\ Denver,

Office of Instructional Serv1ces Colorado Dept. ofEuu,catlop, May‘ 1&68 23 py __" x
Cohn, Jules; HOwW BUSINE,SS IS MEETING THE URBAN CHALLENGE.« Harvar »

Business Review, Vol. XLVIII\* No. 2 (Mar.-Apr. 1970), pp..68-82. e

Collier, Sharon, et al,” SUGCES BES AND,,BREAKTHROUGHS IN NEW CAREE'RS
PROGRAMS, New-Careeis
Institute- for New Careers, Aug.’ 1969; 20 PP, - .

|
THE COMMUNITY SERVICES TEC‘HNIQIAN GUIDE FOR ASSQCIATE’ DE-
" GREE PROGRAMS, IN THE COMMUNIT*Y AND SOCIAL SERVICES New
York: Council on Soc1a1 Work Education, 1970, 36 ‘pp S

Craig, Sally K, BIBLIOGRAPHYQ FOR~USE IN ‘HEAD START TRAINING AND i
.CAREE BVELOPMENT, Head Start Caredr Developments, Vo ol.:1,'No. 4.
Washmg’fon D.C.: National Institute for New Cdreers, Mar,-1.970, 47 pp. :
(Available from Inf'ormatlon Clearmghouse w shlngton, D, C.) . L

Cudaback, Darothea, SUMMARY REPORT ONWELFARE SER‘ZICE AIDE-
PROJECT. Richmond: Schoo’i of Social Welfare Unrversxty'of Cahfornla, y
. Sept. 1968, 31 pp. . o - ~

Cudabaczc, Dorothea. TRAINING 'AND EDUCATION OF NEW CAREEK!STS INC
PUBLIC WELFARE. Richmond: School of Social Welfare Unlversxty of
Cahforma May 1969, 21 PE. CL @

Denham, William H.. THE NEIGHBOR/BQ(;D WORKER A RESOURCE FOR-. ?
COMMUI\&ITY .CHANGE., Washlngton, ‘b C.: Unlver\glty Research Corpora-
tion, 1969 137 PP. | . . ’ _

Dory, JE'ranees J. NEGOTIATIONS N York. N*ew Careers Tra1n1ng Labo-
ratbry, New York University, n:d., P, , I ‘ ~

rFerman, Louis A. JOB DEVEI.,OPMENT FOR THE HARD- TO- EMPLOY Ann
/Arbor and Detroit:- Institute.of Labor and Industrial Relatlons Unwersxty of.
<, Mlchlgan and Wayne State Univers{ty, Jah. 1969, 85 pp. - -

Fishman, Jacob R., et al. TRAINING FOR NEW GAREERS. ~-ashington, b,c.:
University Research Corporation, June 1965 107 pp. -

Flynn, John C, A COORDINATED APPROACH TO EXPLOITING FEDERAL
"AND FOQUNDATION FUNDS TO SERVE THE EDUCATIONALLY DISADVAN-
TAGED. (An ynpublished paper available from Federal Programs Educa-
tional Projects, Inc., I'717 Massachusetts Avenue, N, W., Washjngton, D,C,-
20036), 1969, 18 pp. = .-

Gartner Alan, DO PARAPROFESSIONALS IMPROVE HUMAN SERVICES A
FIRST CRITICAL ARPRAISAL OF THE DATA. New York: New Careers N
Development Center, New York University, June 1969, 45 PP. .

Gartner, Alan, and ‘iones Nma‘ A CAREER DEVELOPMENT PLAN FOR:
COMMUNITY ACTION AGENCIES New Yonlg New Careers Tra1n1ng
Laboratory, N‘e;.w YorR University,’ May 1968 31 pp." . .
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‘Cértﬁex , Alan, and Reissman F;'ank.. PARAPROFESSIONALS, THEIR.OR -~
GANIZATION AND THE U’f\lIONS. Social Policy, No. 3, New York: New
Careers Development Center, New York University, Sept. 1968, 8-pp.

New Careers Development Center, New York University, June 1969, 128 pp.

GUIDELINES FOR PROJECT HEAD START COUNSELORS, ERIC ED 001 095.
El Paso: El Paso Public Schools, June 1965, 2 pp. (Available from Education-
al Resources Information Center, Office of Education, U.S. Dept. of Health,
Education, and Welfare, Washington, B,C.. 20202.) ‘

Klein, William, et al. LEADERS!‘;IIP TRAINING FOR NEW CAREERS: THE
NON-PROFESSIONAL COUNSELOR, SUPERVISOR, AND TRAINER, Wash-
ington, D.C.: University Res‘e/a/rch Corporation, 1966, 112 pp. (Pre-~ently
ou’ of print.) ' ¢ : .,

. Klein, Willigm; Denham, William; and Fishman, Jacgb R. NEW=-SAREERS: A

: MANUAL OF ORGANIZATION AND DEVELOPMENT; SOURCEBOOK ¥ OR
k. TRAINERS, 3d*ed. Washington, D,C,: National Institute for New Careers,
. Apr. 1969, 15 pp. )

Liebert, Lisa. NEW CAREERS ANR MODEL CITIES: A PARTNERSHIP FOR
HUMAN RENEWAL.. New York: New Careers Development Center, New York
+ % University, 1967, 11 pp. .

e T Mc_cm‘r,e, Joseph H. MERIT SYSTEMS AND NEW CAREERS, 2d ed. Washing-~
ton, D.C.: Social Development Corp., Feb."1970, 14 pp. (Published pursuant
te to 2 contract with the Manpower ‘Adininistration, U.S. Dept..of Labor, under
the authority of the Economic Opportunity Act.)

Miller, S.M, BREAKING THE CREDENTIALS BARRIER., - N'gﬂ Careers Per-
z spectives, No. 11. Washington, D.C.: National Institute for New Careers,
- . Aug. 1969, 4 pp. -

v, New Careers Development Center., DIRECTORY OF COLLEGES OFFERING
.DEGREE PROGRAMS FOR PARAPROFESSIONALS EMPLOYED IN THE
HUMAN SERVICES. New York: New Carders Development Centér, New York
University, Feb. 1970, 140 pp. T

) . New Careers Developrhent Center. A LISTING OF NE . CAREERS LEGISLA-
o TION. New Yo~k: New Careers Development Center, New York University,
. o Jhne 1969, 15 pp. ‘

New Careers Development Center, JNEW CAREERS LECIZLATION: A REVIEW
OF THE'90TH CONGRESS, SECOND SESSION. Specia: edition of New: Ca-
; reers Newsletter. New York: M2w Careers Development Center, New York
University (Spring 1969), 2 pp. :

- NEW CAREERS JOB DEVELOPMENT, 2d ed, Washington, D,C.: Social Devel-

L " ' opment Corp., Nov, 1969, 39 pp. (Published pursuant to a contraét with the )
- Manpower Administration, U.S, Dept. of Labor, under the authority of the
Economic Opportunity Act.)

Gould, Richard J, GUIDE TO FUNDING NEW CAREERS PROGRAMS. New York:
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Paniagua, Lita, and Jackson, Vivian Carter, ROLE PLAY IN NEW CAREERS
TRAINING: A TECHNIQUE FOR DEVELOPING PARAPROFESSIONAL -
PROFESSIONAL TEAMWORK IN HUMAN SERVICE AGENCIES, New York:
New Careers Trammg baboratory, New York University, 1968, 50 pp.

Pointef, Avis Y ., and Fishman, Jacob R. NEW CAREERS: ENTRY-LEVEL
TRAININC FOR THE HUMAN SERVICE AIDE, 3d ed. Washington, D.C,:
é\latmnal Institute for New Carcers, July 19469, 28 pp.

Powledge, .'red. NEW CAREERS: REAL JOBS AND OPPORTUNITY FOR' THE
DISADVANTAGED. Public Affairs Pamphlet No, 427, New York Public
, Affairs Committe ., Inc., Dec. 1968, 24 pp. . .

Pruger Robert, and Specht, Harry 'ESTABLISHING NEW CAREERS PRO-
GRAMS: ORGANIZATIONAL BARRIERS AND STRATEGIES New Careers
Perspectives, No. 13, Washington, D,C.: National Inst1tute for New Careers.

12 pp.

Rhode Island{State Department of Education. AUXILIARY SCHOOL PERSON-
NEL: THEIR EMPLOYMENT AND UTILIZATION, Providence: Rhode Island °
State Dept. of Education, Feb, 1969, 25 pp.

Riessman, Frank, and Gartner, Alan. DO PARAPROFESSIONALS IMPROVE
THE LEARNING OF CHILDREN? New York: New Careers Development
Cegter, New York University, May 1969, 8 pp.

Riessman, Frank, and Gartner, Alan. THE TRAINING WORLD OF THE FU-
TURE. New Brunswick: New Careers Systems, Inc., Nov,.1969, 9 pP.

Riessman, Frank, NEW CAREERS: A BASIC STRATEGY AGAINST POVERTY,
New York: A, Philip Randolph Educational Fund, Sept. 1967,"27 pPP. ‘

Riessman, Frank; Paniagua, Lita; and Gould, Richard.” INSTRUMENTED
TRAINING: A TOOL FOR DEVELOPING TEAMWORK IN NEW CAREERS
AGENCIES. New York: New Careers Training Laboratory, New York Uni-
versity, Apr. 1969, 41 pp. ¢

Rosen, Sumner M, CREDENTIALS: TWO STRATEGIES. Social Policy, No. 6,
New York: New Careers Development Center, New York University, Mars *

1969, 9 pp. @

Rosen, Sumner M. NEW CAREERS AND ADULT EDUCATION, New York:
New Careers Development Center, New York University, n.d., 16 pp. %

Shatz, Eunice; Fishman, Jacob R.; and Klein, William. NEW CAREERS GEN- '
ERIC ISSUES IN THE HUMAN SERVICES; A SOURCEBOOK FOR TRAINERS,
3d ed. Washington, D.C.: National Institute for New Careers, Jan. 1969, 68 pp.

Stapleton, Margaret, TASK ANALYSIS AND THE COMPONENTS OF CAREER
DEVELOPMENT. New York: New Careers Training Laboratory, New York
University, 1969, 26 pp.

Steinberg, Sheldon S., and Fishman Jacob R, NEW CAREERS: THE TEACHER
AIDE; A MANUAL FOR TRAINEES, Washmgton D,.C.: National Institute for
New Careers, Dec. 1968, 8.5 PP /
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U.S..Dept. of Health, Education, and Welfare, PROJECT HEAD START: CA-
REER PLANNING AND PROGRESSION FOR A CHILD DEVELOPMENT

¢ CENTER, Head Start’Staff Development Séries (Rainbow Series), Pamphlet
1-C. Washington, D.C.: Project Head Start, Office of Child Development,
U.S. Dept. of Health, Education, and Welfare, 1969, 36 pp. .

U.S. Dept. of Health, Education, and Welfare. PROJECT HEAD START: DE- -
VELOPMENT OF THE PROFESSIONAL STAFF, draft edition.. Head Start
Staff Development Series (Rainbow Series), Pamphlet 1-E. Washington,
D.C.: Project Head Start, Office of Child Development, U.S. Dept. of Health,
Education, and Welfare, 1969, 48 pp, : )

U.S. Dept. of Health, Education and Welfare, PROJECT HEAD START: RE~
CRUITMENT AND SELECTION FOR A CHILD DEVELOPMENT CENTER,
Head Start Staff Development Series (Rainbow Series), Pamphlet'1-A, Wash-
ington, D.C.: Project Head Start, Office of Child Development, U,S, Dept. of
Health, Education; and Welfare, 1969, 28 pp. - ) .

) ‘ |

U.S. Dept. of Health, Education, and Welfare. PROJECT HEAD START: SO+
CIAL SERVICES FOR A CHILD DEVELOPMENT’CENTER. Head Start Staff
Development Series (Rainbow Series), Pamphlet 8. (To be published in .
1970.) Washington, D.C.: Project Head Start, Office of Child Development,
U.S/_.;Dept. of Health, Education, and Welfare, 32 pp.

U.S. Dept. of Health, Education, and Welfare, PROJECT HEAD START: THE
STAFF: SELECTION AND DEVELOPMENT., Head Start Staff Development
Series (Rainbow Series), Pamphlet 1, Washington, D,C.: Project Head Start,
Office of Child Devel_c:\fment, U.S. Dept. of Health, Education, and Welfare,.
1969, 27 pp. + - ¢

U.S. Dept, of Health, Education, and Welfare. PROJECT HEAD START: TRAIN-
ING COURSES AND METHQDS, Head Start Staff Development Series (Rainbow
Series). Famphlet 1-D, Washington, D,C.: Project Head Start, Office of Child
Development, U.S, Dept. of Hedlth, Education, and Welfare, 1967, 106 pp.

U.S. Office of Economic Opportunity, APPLYING FOR A CAP GRANT. OEO
Instruction 6710-1. Washington, D.C.: Community Action Program, U,S, .
Office of Econoemic Opportunity, Aug. 1968, approx. 150 pp.

* U.S. Office of Economic Oppbftunity. CAREER DF(VELOPMENT. OEO Guid-

. ance 6902-1. Washington, D.C,: Project Head Start, Office of Child Devel-
opment, U.5, Dept. of Health, Education, and Welfare, Feb. 1969, 131} PP,

U.S, Office of Economic Opportunity., FULL YEAR. HAE_AD START PLAN FOR
CAREER DEVELOPMENT, QEO Instruction 6902-1. Washington, D,C.:
Project Head Start, Office of Child Developme_,ngU.S. Dept. of Health, Edu-
cation, and Welfare, Sept. 1968, 9 pp, (Current being amended.)

U.S. Office of Economic Opportunity, HEAD START CHILD DEVELOPMENT
PROGRAMS: A MANUAL OF POLICIES AND INSTRUCTIONS, Washington,
D.C.: Project Head Start, Office of Child Development, U,Ss Dept. of Health, (
Education, and Welfare, Sept. 1967, 95 pp. (Curr.ntly being revised.) ~
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u.s. Ofﬁce of Economic Opportunity. MOBILIZATION OF NON-POOR VOLUN-- ¢ .
TFERS IN COMMUNITY ACTION. OEOQ Guidance 6015-1, Washington, D.UC.:"
b .o " ¢ Community Action Program, U.S. Office of Economic Opportunity, June 1969, 34 pp. .

U.S, Office of Economic Opportunity. PROJECT*HEAD START: PARENT IN-
- VOLVEMENT; A WORKBOOK OF TRAINING TIPS FOR HEAD START STAFF. .
Head Start Rainbow Series, Pamphlet 10-A: Washington, D.C.: Project Head
Start, Office of Child Development, U.S, Dept. of Health, Eduéation,.and Wel-
fare, May 1969, 91 pp. ‘

Villar, Paul K., and Fierre; Manny D. AN EFFECTIVE HEAD START CAREER’
DEVELOPMENT PROGRAM. Karnsas City: Educational Projects, Inc., Aug.
1969, 34 pp. . : . N

. Watson, Goodwin. LABORATORY METHODS IN TRAINING NON-PROFES+ ,
a SIONAYLS. Union, New Jersey: Scientific Resources, Inc., 1967, 6 pp.

'
-

-

R - Wilson, Jerusd C.; Fishman, Jacob R.; and Mitchell, Lonnie E. AN ASSESS-~- to.
< MENT OF TECHNICAL ASSISTANCE AND TRAINING NEEDS IN NEW CA- oo *
REERS PROJECTS BEING SPONSORED BY THE UNITED STATES TRAIN-
ING AND EMPLOYMENT SERVICE, MANPOWEB ADMINIS'_I‘RATION, u.S.
DEPARTMENT OF LABOR. Washington, D,C,: (National Institute for New
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Programs: A Manual of Policies and Instructions™ (Washington, D.C.: *
Project Head Start, Office of Child Developmernit, U.S, Dept. of Health,
Education, and Welfare, Sept. 1967), p. 16. -Currently being revised.

1 -

2. These films and others may be rented by contacting Norwood Studios,

\

Int,,*5104 Frolich Lane, Tuxedo, Maryland 20781, - They may be pur-

chased from the National Audiovisual Center, General Services #dmin-
istration, Washington, D,C, 20408. The film strip "I Am a Teacher Aide"
cannot: be- rentéd. It is availablesqf purchase for $8.00,  Discussion guides
to the films are available in limited quantities from Bank Street College of
Education, 216 West 14th Street, New York, N,Y, 10011, See also "Films
on Jobs, Training, and the' Ghetto: An Evaluative Guide" (New York:
American Foundation on Automation and Employmént, Inc., 1969, 47 PP}
3. New Careers Program Assistance Bulletin, Vol, II,.No. 1 (Washington,
D.C.:. National Institute for New Careers, Winter 1970), p. 2.

4. "Head Start Child Development Programs: A Manual of Policies and
Instructions," p. 23,

L
——

5. See’also Tita Beal, '"A New Caréers Gugei[flor Career Development
Officers" (New York: New Careers Trainin saboratory, New York
University, 1970). ) e :
6. -Garda W. Bowman and Gordon J. Klopf, "New Partners in the Amer-
ican School: A Study of Auxiliary Personnel in Education" (New York:
Bank Street College of Education, Nov, 1967), p. 5.

7. Frank Riessman and Alan Gartner, '""Do Paraprofessionals Improve
the Learning of Children?'" (New York: New Careers Development, )
Center, New York University, May 1969, 8 pp.). \
- \
8. Garda W. Bowman and Gordon J. Klopf, New Careers and Roles in
the American School (New York:. Bank Street College of Education for
the Office of Economic Opportunity, Final Report, Dec, 1968), p. 19, .
Available from Bank Street Book Store, 69 Bank Street, New York, New
York 10014, For a brief treatment of the same topic, see the pamphlet
by the same authors titled "New Partners in the American School:. A
Study of Auxiliary Personnel in Education' (New York: Bank Street
College of Fllucation, Nov. 1967, 21 pp.).
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" Instructions," p. 1‘6‘.
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9. '"Head Start Child Development-Prograrp's: A Manual of Policies and

2

10, See also Glen Winters, ""Budget Reorganization for CAPs and Head
Starts' (New York: New Careers Training Laboratory, New York Uni~
versity, May 1969, 39 pp.). Note: the work has been republished, and
may also be obtained from Information Clearinghouse, 4301 Connecticut
Avenue, N.W., Washington, D.C. 20015, , - =
11. Bowman and Klopf, New Careers and Roles in the American School,
pp. 93-95, ) . = -

-

12, Gordon J. Klopf, Garda W, Bowman, and Adena Joy, of Bank Street
College of Education, A Learning Team: Teacher and-Auxiliary (Wash-
ington, D.C.: Bureau of Educational Petsonnel Development, U,S.-Office
of Education,Apr. 1969), p. 20. Available from Bank Street Book Store,
69 Bank Street, New York, New York 10014, For a brief treatment of
the same tgpic, see the pamphlet by Bowman and K%’ pf titled "Training
for New rg and Roles in the American School™ (Washington, D,C,:
Bureau ucational Personnel Development, U.S. Office of Education,

Jan. 196 » 19 pp.).

-

13. New Careers Newsletter, Vol. III, No. 2 (New York; New Careers
Development Center, New York University, Spring 1969), p. 5; Betty

- Caldwell and Julius Richmond, "Prggrammed Day Care for the Very

Young," Journal of Marriage and fthe Family, Vol. XXVI, No. 4 (1964),
PP. 481-488, )

14, Research Cos¢rdinating Unit Newsletter, Vol. III, No, 3 (Albany:

—————

Bureau of Occupational Education Research,'New York State Educa- .
tion Dept., Mar, 1970), p, 2.

)

15, ‘Stockton Unified School District, Stockton, Calif,

!

"16, New Schools ‘Exchange, 2840 Hidden Valley Lane, (Santa Barbara,

Califérnia 93103, Disseminates information on experimental education

in the United States ang Canada, Corresponds with thousands of indi-
viduals and hundreds of experimental schools-and reform groups, in~
cluding "free schools, community schools, free universities and ex-.
perimental cblleges, Third World Schools, (and) communes with schools
as part of their structure."” Publishes New Schools Exchange Newsletter,
and a continually revised directory of innogative schools and educational
reform groups, Additional information on experiments in education avail-
able on request, Assists people {n finding jobs in experimental schools.

]

17, "Head Start Child Dex;elopmeﬁt Programs: A Manual of Policies and
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18. U.S. Dept. of Health, Education, and Welfare, "Project Head Start:
The S*zff: Selection and Development,' draft edition, Head Start Staff
Development Series (Rainbow Series), Pamphlet 1 (Washington, D,C.:
Project Head Start, Office of Child Development, U.Ss Dept. of Health,
Education, and Welfare, 1969), p. 18. b ’

-

19, '""Head Staft Child Development Programs: ‘A Manual-of Policiés and
Instructions," pp. 14, 24, uses the wording "Social Services Director."

20. "Project Head Start: The Staff: Selection and Development," pp. i5-16.

21, See Richard J. Gould, "Guide to Furding New Careers Programs:
(New' York: New Careers Development Center, New York University, June
1969, 128 pp.). See also New Careers Development Center, "A Listing of
New Careers Legislation" (New York: New Careers Development Center,
New York University, June 1969, 15 pp.). :

22, Local offices of the Urban Coalition and the National Alliance of St
Businessmen can be contacted for the names of companies which have be-
gun training programs and . might be in need vf a new careerist "inter-
preter-trainer.’ It could also be suggested to companies that have de-
veloped training programs that such people be hired as part of the pro-
gram's supportive services, which are essential to the suécess- of any

training program, . . 7.

23. Offender Rehabilitation’and Project Crossroads are two.such programs
in Wasbhington, D.G, Similar programs include the Manhattan Court Employ,
ment Project and the Manhattan Bowery Project, which are sponsored by

the Vera Institute of Justice in New York City. '

24, Dorothea Cudaback, "Surﬂmary Report on' Welfare Service Aide J
Project" (Richmond: School of Social Welfare, University of California, -

-Sept. 1968’ 31 pp.)o P * ~

.25, Alan Gartner ax:xd Nina J"qnes, ""A Career De\‘ref%pmenAt Plan for Com-
. munity Action Agencies" (New York: New Careers Training Laboratory,
New York University, May 1968), p. 9. '
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'READERS' COMMENTS

1. -- Your job title in Head Start or HEW:

. !
* | -- Are you'a career development cgordinator ?

%

committee or team? . /

/,
’ 7

, - . g '
-~ Are you a member of a career c{{evelopment
/

2. Has this booklet been useful to you/";’ If s0, in what ways?

-

w
* .

content of this booklet:

4. Career development projects you have observed, parfici- -
pated in, or initiated that you think have been effective in"

hd
your area: ‘

- /

-

=

5. Types of material you think would be useful in promoting "

career development:

-

5. Types of training you think would be useful in promboting -

career development: :

e
.

-

\ | A .

7. Other comments: v

~

v Y
Please tear out and return this form to: Editor, Career
Development Training Program, Bank Street College of
Education, 524 West 42 Street, New York, N.Y. 10036,
Please include additional shrets if necessary,

\ e
\ .

. N ! . * * Py
Suggestions, criticisms, or corg-/ments concerning the
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